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3. Dear teacher, help students to compare and contrast tax collection during feudal
Europe and tax collection during the modern period, also help students to develop a

pamphlet like the one below on the importance of tax collection.

4.2 Middle Ages in Asia (1 Period)

1. Competencies:

At the end of this lesson, learners will be able to:
e describe the main features the medieval period.

e explain the rise and expansion of Islam throughout the world.
2. Contents:

e Middle Ages in Asia
3. Lesson Overview:
Islam began in the Arabian Peninsula with the life and teaching of the Prophet
Mohammed in Mecca. The Arab Caliphates developed a high civilization. In fact, the Arab
Caliphates were wealthy and sophisticated civilizations.

The Ottoman Turks were named after their chief known as Osman or Othman, during their

73



History Grade 9 Teacher’s Guide

rise to power in 1299. The Ottomans conquered Constantinople in 1453 and renamed into

Istanbul then made it their capital city.

The Chinese created a great civilization in the world. This civilization had a great impact
on other countries in East Asia, particularly Korea and Japan. China was united as an
empire under the Qin (221-210BC) then the Han dynasties (206 BC-220 AD). The
Chinese believed in a cycle (repetition) of dynasties rising and falling; this is called the
“dynastic cycle”.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures of Middle Ages Arabian, Ottoman Turkish and Chines Monuments
e Wall map of the Middle Ages Arabia, Ottoman Empire and China
e Documentaries on the rise of Islam, Ottoman Empire and Middle Ages
China
4.2 Suggested Teaching Methods

¢ Brainstorming questions

Questioning

Introduction and explanation

Group discussion
Presentation
4.3 Pre-Lesson Preparations

Before you begin teaching the lesson, obtain or prepare a picture of Middle Ages
Arabian, Ottoman Turkish and Chines Monuments. Obtain also documentaries from
internetonthe Ottoman Empireand Chinessociety duringthe Middle AgesAsia. Givereading
assignments to students both from the text and other relevant reading materials.
4.4 Presentation of the lesson

A. Lesson introduction
You might use your own method of presenting the lesson in a way you see fit for that
particular topic. However, the simplest way of introducing a topic is by raising relevant
questions. Therefore, you may begin the lesson by asking questions such as:

e Discuss the rise and expansion of Islam.

e What do you know about the dynastic cycle of China?

B. Body of the lesson
Following the responses of your students, try to give a general highlight on the Middle
Ages Asia.

e Let the teacher divide learners into groups and let them discuss on what they
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know about the Middle Ages.

e Bring a documentary/video related to the rise of Islam, Ottoman Empire and
Middle Ages China. After listening/watching ask them to write a short report
and present it to their classmates in 5 minutes.

e Let the students to locate the Middle East and Southern Arabia on the Map on
the world map and show to their classmate on the way Islam spread to the rest
of the world.

C. Stabilization

Give a short summary of the following points:
e The rise and spread of Islam.
e The Ottoman Turkish Empire and Dynastic Cycle in China.
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions:

e (Clarify the rise and expansion of Islam throughout the world.

e Do you think the ideas of the dynastic cycle and the ‘“Mandate of Heaven
” encouraged rebellion in China?

B) Follow up

Check the students’ understanding of the lesson by giving them an exercise.

e Observe activities while learners are engaged in pair and group works what they
know about the Middle Ages.

Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
Activity 4.2
1. Islam spread through military conquest, trade, pilgrimage, and missionaries. Arab
Muslim forces conquered vast territories and built imperial structures over time. The
caliphate, a new Islamic political structure, evolved and became more sophisticated

during the Umayyad and Abbasid caliphate.
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2. Dear teacher, help students to draw the chart like the one below.

Sultan

Grand Vizier/
Bureaverats

Janissaries/ Soldiers

1. Merchants 3 Pastoral people
2. Peasants 4 Artisans

Activity 4.3

The Chinese created the Mandate of Heaven: the idea that there could be only one
legitimate ruler of China at a time, and that this ruler had the blessing of the gods. They
used this Mandate to justify their overthrow of the Shang, and their subsequent rule.
Therefore, the idea of rebellion discouraged. It also helped them to peaceful transfer of

political power.

4.3 Developments of Early Capitalism (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e cxplain the development of early capitalism.

e value the importance early capitalist relations to the modern world
2. Contents:

e Developments of Early Capitalism
3. Overview:
Early capitalism in Europe took shape in between 1500 and 1700 after slow transition in
the 14" century. Some of the developments of early capitalism had their genesis in the last
years of the feudal Medieval Period. Trade began slowly to revive and old Roman towns
like London revitalized and new commercial centres arose in places like Venice and the
Low Countries (Belgium and parts of the Netherlands). These towns were the centre of

production and exchange.
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4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Wall map of Europe
e Documentaries on Early capitalism
4.2 Suggested Teaching Methods
e Brainstorming

e Questioning

Exploring internet

Introduction and explanation

Group discussion

Presentation

4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare suggested teaching aids.
Obtain also documentaries from internet on early capitalism. Give reading assignments to
students both from the text and other relevant reading materials.

4.4 Presentation of the lesson

A. Lesson introduction

Introduce the lesson by asking brainstorming questions. Be sure that the students
understand the objectives of the lesson. You might use your own method. You may begin
the lesson by asking questions such as:

e Discuss about early capitalist relations.

e What is the importance of early capitalist relation?

B. Body of the lesson

Following the responses of your students, try to give a general highlight on Early
Capitalism.

e Let the learners sit groups and let them discuss on the contribution urban centres
and trade during the early capitalist Europe.

e Show them a documentary/video related to the Developments of Early
capitalism. After listening / watching ask them to write a short report and
present it.

e Let the students to locate major trade routes and urban centres during the
Developments of Early Capitalism on the world map and show to their
classmate on the way it connects different peoples.

C. Stabilization

e Give a short summary of the following points:
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rise early capitalist relations.
the contribution of trade and urban centres for the rise of early capitalism idea.
4.5 Evaluation and follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following.
e Discuss about early capitalist relations.
e What is the importance of early capitalist relation?
B) Follow up
Check the students’ understanding of the lesson by giving them an exercise.
e Observe activities while learners are engaged in pair and group works what they
know about the Middle Ages.
Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 4.4
1. Early capitalism relied much on individual entrepreneurship in organizing productive
activities, and businesses flourished as outputs were consumed and traded. Capitalism,
undoubtedly, is a major driver of innovation, wealth, and prosperity in the modern era.
Competition and capital accumulation incentivize businesses to maximize efficiency,
which allows investors to capitalize on that growth and consumers to enjoy lower

prices on a wider range of goods.

4.4 The Age of Explorations and Discoveries (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e draw a map showing the early routes of Explorations and Discoveries.
2. Contents:
e The Age of Explorations and Discoveries
3. Overview:
Europeans were driven to start their exploring activities due to their need to pursue
long- distance trade with the rest of the world and their general interest in the study
of human beings and their surroundings. The explorations were, in part, instigated by

the need to circumvent Ottoman Turkish blockade of the old long- distance trade route
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from Europe to the Far East. Spain and Portugal were the leaders in the exploration and
discoveries in the 15" and 16" centuries. In the 15" century Europeans discovered new
regions in Africa, the Far East and Americas.
Factors encouraged explorations and discoveries were: Europeans interest in the
long-distance trade, new inventions like compass, better maps and ships; growing interest in
geographical knowledge and Prince Henry the Navigator (1394-1460) of the Portugal and
Queen Isabella (1451-1504) of Spain g supported the voyages of explorers.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures of the Portuguese and Spanish navigators
e Wall map of the world showing explorations and discoveries
e Documentaries on the 15th to 16th century Europeans discovered
4.2 Suggested Teaching Methods

Brainstorming

Questioning

Internet exploring
e Introduction and explanation
e Group discussion
e Presentation
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare suggested teaching aids.
Obtain also documentaries from internet on early capitalism. Give reading assignments to
students both from the text and other relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by asking brainstorming questions. Be sure that the students
understand the objectives of the lesson. You might use your own method. You may begin
the lesson by asking questions such as:
e What do you know about the age of exploration and discoveries?
B. Body of the lesson
Following the responses of your students, try to explain about European explorations and
discoveries.
e Let the learners discuss on the age of exploration and discoveries and reflect to
their classmates on their contribution to humankind.

e Let students to sketch a map showing the early routes of Explorations and
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Discoveries, discuss on their achievements, and reflect to their peers.

e Individual work: Students collect the photograph/pictures of notable explorers
and write a short brief under each of them and the teacher facilitate students to
present their work.

C. Stabilization

Give a short summary of the following point:
e The European Explorations and Discoveries.
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following’

e What do you know about the age of exploration and discoveries?

e Why the European ruler did sponsor early explorers? What are their motives?

B) Follow up

Observe activities while learners are engaged in pair and group works what
they know about the age of exploration and discoveries.
Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results.
C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 4.5

1. Magellan took from Spain to Philippines 20 months or approximately 600 hundred
days to cover the distance of 7378 miles. So it took him 12.3 miles per day. Use
mathematical skill to calculate.

Activity 4.6

1. They sponsored for the sake of their economy, religion and glory. They wanted to
improve their economy for instance by acquiring more spices, gold, and better and
faster trading routes. Also, they really believed in the need to spread their religion,
Christianity. For example, in 1497 Henry VII of England sponsored an expedition to
the New World headed by John Cabot.
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4.5 The Renaissance (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e compare and contrast the ideals of the renaissance on today’s world thinking.
2. Contents:
e The Renaissance
3. Overview:
The word renaissance indicates the “rebirth” of learning. It began in the 4™ century and
ended in the 17" century. Renaissance began in Italy and spread to the rest of Europe,
mainly to England, France, Germany, Spain and Holland. The Renaissance idolized
the study of human beings and their world as well as freedom of thought and action. It
produced great works of literature, painting, sculpture, architecture and science. Among
the great names of the Renaissance were Dante Aligieri, Thomas More, Cervantes,
Shakespeare, Martin Luther, Leonardo da Vinci, Michael Angelo, Titian, Raphael,
Boticelli, Donatello, Vesalius and Nicholas Copernicus.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids

e Pictures and statues indicating renaissance

e Map of the Europe

e Documentaries on the Renaissance

4.2 Suggested Teaching Methods

¢ Brainstorming questions

Questioning
e Introduction and explanation
e Group discussion
e Presentation
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare a Pictures and statues of
renaissance. Obtain also documentaries from internet on the renaissance. Give reading
assignments to students both from the text and other relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by asking brainstorming questions. Before you begin teaching

the lesson, obtain or prepare suggested teaching aids. Obtain also documentaries from

81



History Grade 9 Teacher’s Guide

internet on Renaissance. Give reading assignments to students both from the text and
other relevant reading materials.
e What is the concept of Renaissance?
Be sure that the students understand the objectives of the lesson.

B. Body of the lesson
Following the responses of your students, try to give a general highlight on the
Renaissance.

e Let students sit in into groups and let them discuss on the contributions of
renaissance to humankind.

e Let the teacher bring a documentary/video related to Renaissance. After
listening / watching ask them to write a short report and present it to their
classmates.

C. Stabilization

Give a short summary of the following point:
e The origin of Renaissance and its contribution to mankind.
4.5 Evaluation and follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following.

e What is the concept of Renaissance?

e What were the contributions of renaissance to humankind?

B) Follow up

Check the students’ understanding of the lesson by giving them an exercise. Observe
activities while learners are engaged in pair and group works what they know about the
age of exploration and discoveries.

Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
Activity 4.7
1. The Renaissance had a profound influence on the course of the development of
modern society, culture, and, since it is a natural extension of both, artistic expression.
By introducing a new realism, they allowed the common person to enjoy tales and this
tradition has continued in today’s society.

2. The Renaissance teaches us the power of looking to the past for insights and
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inspiration in dealing with today’s issues. By looking to the past for guidance today,
not only can we find potential sources of answers, but also ways to address current
challenges that previous societies have faced. It led to the development of modern

thinking, art and science.

4.6 The Reformation (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e compare and contrast the ideals of reformation on today’s world thinking.
2. Contents:
e The Reformation
3. Overview:
Reformation was a religious movement that led to the separation of Protestant from
the Catholic Church at the beginning of the 16" century. It was religious movement
began in Germany and led by Martin Luther. The Protestant reformers broke away from
the Catholic Church protesting against what they considered to be mal- practices in the
Catholic Church. The religious differences between Catholics and Protestants led to violent
conflicts. In Catholic countries such as Spain and France, a large number of
anti-Catholics were put to death with the sanction of the Catholic Church. In Germany, a
civil war was fought. Major wars were fought between Catholic and Protestant states in
Europe in the sixteenth and seventeenth centuries.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures and statues indicating Reformation
e wall map of the Europe
e Documentaries on Reformation
4.2 Suggested Teaching Methods
e Brainstorming
e Internet exploring
e Questioning
e Introduction and explanation
e Group discussion
e Presentation
e Debate
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4.3 Pre-Lesson Preparations
Introduce the lesson by asking brainstorming questions. Before you begin teaching
the lesson, obtain or prepare suggested teaching aids. Obtain also documentaries from
internet on Reformation. Give reading assignments to students both from the text and
other relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
You might use your own method of presenting the lesson in a way you see fit. Be sure that
the students understand the objectives of the lesson. You may begin the lesson by asking
questions such as:
e What is Reformation? And what was its contribution to humankind?
B. Body of the lesson
Following the responses of your students, try to give a general highlight on the
Reformation.
e Let learners sit in groups and let them discuss on the contributions of
Reformation to humankind.
¢ Bring a documentary/video related to Reformation. After listening / watching
ask them to write a short report and present it to their classmates.
C. Stabilization
Give a short summary of the following point:
e Contribution of Reformation
4.5 Evaluation and follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following.
e Why did Protestant revolt against the Roman Catholic?
B) Follow up
Observe activities while learners are engaged in individual or group works what they
know about the Reformation. Follow them while watching at documentaries. Check the
students’ understanding of the lesson by giving them an exercise. Make sure that you are
always grading and rating the students’ activities, levels of participation and quiz results.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

84



UNIT &7he Midolle Ages and Early Modern World, €. 500 to 17505

Activity 4.8

1. The Protestant reformers broke away from the Catholic Church protesting against
what they considered to be mal- practices in the Catholic Church. These were
corruption and immorality. They were also against the great powers exercised by the
papacy. The Protestant movement was supported by monarchs and princes of some
European national states and the peasants of Germany.

2. The Peace of Westphalia ended the Thirty Years’ War in 1648. It stated that all
German states, including the Calvinist ones, should determine their own religion. The
states that made up the Holy Roman Empire were recognized as independent states,
bringing an end to the Holy Roman Empire as a political entity. It helps to prevent the
detrimental effects of unresolved international trade conflicts and to mitigate the
imbalances between stronger and weaker players by having their disputes settled on

the basis of rules rather than having power determine the outcome.

4.7 Industrial Revolution (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e define industrial revolution.
e list the contribution of industrial revolution to the modern world.
2. Contents:
The Industrial Revolution
3. Overview:
Industrial Revolution began in Britain; it eventually touched every nation on Earth.
During the Industrial Revolution, Europe saw a shift from an economy based on farming
and handicrafts to an economy based on manufacturing by machines in factories.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures indicating industrial revolution and industrial workers.
e Wall map of the Europe
e Documentaries on Industrial Revolution
4.2 Suggested Teaching Methods
e Brainstorming
e Questioning

e Exploring internet
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e Debate
e Introduction and explanation
e Group discussion
e Presentation
4.3 Pre-Lesson Preparations
Obtain also documentaries from internet on the industrial revolution. Before you
begin teaching the lesson, obtain or prepare pictures indicating industrial revolution and
industrial workers. Give reading assignments to students both from the text and other
relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
You might use your own method of presenting the lesson in a way you see fit for that
particular topic. Be sure that the students understand the objectives of the lesson.
Questions by themselves are motivating factors which make students curious and draw
their attention to the lesson. You may ask question:
e What technological changes led to the development of industrialization?
B. Body of the lesson
After the responses of your students, try to give a general highlight on the industrial
revolution.
e Bring a documentary/video related to industrial revolution. After listening /
watching ask them to write a short report and present it to their classmates.
e Arrange groups and let them discuss on the contributions of industrial
revolution to humankind.
C. Stabilization
Give a short summary of the following points:
e Industrial Revolution and its contribution to mankind.
4.5 Evaluation and Follow-up
A) Evaluation
Make sure that your students have understood the essential concepts of the lesson by
asking:
e Who built the first steam locomotive?
e What was the social impact of the Industrial Revolution in Europe, especially
on women?
B) Follow up

Check the students’ understanding of the lesson by giving them an exercise. Observe
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activities while learners are engaged in individual or group works what they know about

the Reformation. Follow them while watching at documentaries. Make sure that you are

always grading and rating the students’ activities, levels of participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

Activity 4.9

1. The first steam engines were invented by Savry (1698) and Newcomer (c.1705-1711).
James Watt (1782-84) improved the steam engines and adopted for operating all kinds
of machinery, including machines in factories.

2. Dear teacher, help students to develop an inquiry letter to the British ministry of

industry. It includes how to make clothes and new innovations in textile industries.

Possible Answer for Unit Four Review Questions
Part I: True/False Items

1. False 2. True 3. True 4. True

Part II: Matching Items

1. C 2.A 3.D 4.B 5.E

Part II1: Multiple Choice Items

1. A 2.A 3.C 4.D 5.D 6.B

Part I'V: Fill the Blank Space

1. Janissaries

2. 500 AD to 1000 AD

3. Portuguese and Spanish

4. Martin Luther

Part V: Further Activity

The Industrial Revolution afforded women new opportunities and at the same time
exposed them to new dangers. Generally, women who worked during the Industrial
Revolution did so out of necessity. Because of industrialization, many women left their
homes and began to live independently. Although this caused worry for the well-being of
women, it also allowed them to become a more vibrant part of social activism and labour

movements that ultimately began to change dangerous working conditions.
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©

Peoples and $tates of Africa to 1500
Total Periods Allotted: 7 Periods
1. Unit Introduction
In unit two you have learnt about ancient Egypt and Nubia. In Africa, besides these, others
peoples had also built civilizations of various standards in different parts of the continent.
In this unit, first the distribution of the four language super-families of Africa is discussed.
Then, the spread of Islam and its impacts on peoples and states of Africa, the role of
Trans-Saharan trade and interaction within and outside world stated briefly.
2. Unit Learning Outcomes:
At the end of this unit, learners will be able to:
e describe peoples and language families of Africa.
e outline the major economic, cultural, social and political developments in
pre- colonial Africa.
¢ analyse inter-connections and inter-dependence among Africans as a result of
trade, population movements and wars.
e cvaluate the factors for the rise and decline of various empires in Africa to the
beginning of the 16" century.
e cxplain the origin of Islam and the role it played during the expansion of the
west African empire.
3. Main Topics of the Units
5.1 Languages and Peoples of Africa
5.2 States in North Africa
5.3 Spread of Islam and its impact in West Africa
5.4 States in Western Africa
5.5 Equatorial, central and Eastern Africa
5.6 Southern Africa
5.7 Africa’s Intra and Inter-continental Relations
5.8 Trans-Saharan trade

5.9 Early contacts with the outside world
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5.1 Languages and Peoples of Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e describe languages and peoples of Africa.
e appreciate diversity of the languages of Africa.
2. Contents:
o Afro-Asiatic speakers
e Nilo-Saharan speaker
e Niger-Congo speakers
e Khoisan speakers
3. Overview:
Africa inhabited by people who speak various languages that belong to Niger-Congo,
Afro -Asiatic, Nilo-Saharan and Khoisan Super —Families. The super-families that are
further sub-divided into families. Yet, all languages spoken in Africa today native to the
continent.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Chart of languages
e Map of Africa indicating the distribution of language of Africa
e Documentaries on language
4.2 Suggested Teaching Methods
e Brainstorming
e Group discussion
Gaped lecture

Jigsaw group projects

Showing
e Debate

4.3 Pre-Lesson Preparations
Before you begin teaching the lesson on Languages families of Africa obtain flow chart
of languages and map that indicates the distribution of languages of Africa. Let students
to revise about language families of Ethiopia.

4.4 Presentation of the lesson

A. Lesson introduction

Try to explain the objectives of lesson topic you are going to deliver. Then, introduce
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each lesson by raising questions such as:
e What is native language? Discuss in group.
e Remind them about the distribution pattern of the various languages of
Ethiopia.
B. Body of the lesson
Following the responses of your students, try to give an overview of the topic. Based on
the descriptive and illustrative information given in the student textbook:
¢ Discuss about the classification of languages into families and super-families.
e Give a sample list of speakers of some languages of Africa and let the students
sort out them in to their proper language families.
e Highlight on the impacts of non-native languages of Africa and how they
arrived to the continent.
C. Stabilization
Give a short summary of the following points:
o the classification of languages in to super-families and families by using flow
chart.
e list non-native languages in Africa.
4.5 Evaluation and Follow-up
A) Evaluation
Before formally concluding your lesson, check the effectiveness of the teaching-learning
experience, and to see if the expected levels of competence and behavioural changes
have been achieved.
e Let the students to work the case study in the textbook (activity 5.1) in
group.
e What are the major language families of Africa?
B) Follow up
Check the students’ understanding of the lesson by following the activities and giving
them feedback.
e Observe activities while learners are engaged in pair and group works.
e Check that they have listed the major language families of Africa.
e  Write responses on the blackboard for questions on the end of the lesson
and let students compare it with their response.
e Ask students to suggest improvements that could be made to another

student’s work.
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C) Activities in the Textbook: Below you can find possible answers for activ-

ities in the lesson

Activity 5.1, from case study in the textbook:
1. Five
2. Sketch chart that indicates Super-Families of Africa as illustrated in the
textbook. Then show languages that Naema speaks in the cart.
3. English is imported language whereas Afan-Oromo, Amharic, Somali, and

Swahili are native to Africa.

5.2 $tates in North Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e cxplain about the Mamluk Egypt.

e discuss about Funji Kingdom.
2. Contents:

e Mamluk Egypt

e Funji
3. Overview:
Between 969 and 1171AD Egypt was ruled by a dynasty called Fatimid. The Fatimid
declared Egyptian independence from the rule of Baghdad in 969AD. The Mamluks
finally took power militarily and founded their own dynasty.
This dynasty ruled Egypt from thirteenth to the sixteenth centuries. During Mamluk
Egypt’s relations with Ethiopia were, full of conflicts. This continued all the way until
Zara Yaeqob (1.1434-1468) established good relations with the Mamluk rulers of Egypt.
Nevertheless, the Ethio — Egyptian tension due to the Nile question has always given an
additional problem to the Ethio — Egyptian relations. Egypt under the Mamluk rulers
was a very active state in the Red Sea Trade. It maintained commercial relations with the
northern Ethiopian region.
The founders of Funj were cattle keepers and horsemen from southern part of upper
Nubia in the present-day Republic of the Sudan. By the beginning of the sixteenth century,
the people of Funj accepted Islam as their religion and established their capital, known as
Sennar.
4. Teaching-Learning Process

4.1 Suggested Teaching Aids
e Map of Northeast Africa
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4.2 Suggested Teaching Methods

e Group discussion

Gaped lecture

e Jigsaw group projects

Documentaries on Mamluk Egyptians and Funji
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:
e Collect the appropriate teaching materials.
e Give either group or individual assignment in advance to make your
presentation more attractive.
4.4 Presentation of the lesson
A. Lesson introduction
The simplest ways of introducing a topic are by raising relevant questions and introducing
the objectives of the lesson. Therefore, you may begin the lesson by asking questions
such as:
e What do you know about states in North Africa?
e the contribution of the Mamluks towards the Egyptian growth and decline.
B. Body of the lesson
Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction. Then,
¢ Divide class room students in five groups and let them to discuss on early states
of Africa and their role in internal development and external relations.
e Present Mamluk rule, historical relations between the states, factors that lead to
the decline of ancient Mamluks and Funji.
e Discuss the political, social and economic organisations in order to determine
why Mamluks lasted for long while Funji rulers lasted for a short time.
e Make students do the exercises and questions for critical thinking either in class
or at home.
C. Stabilization
Give a short summary of the following points:
e the role Islam played during the Mamluks period.
¢ the contribution /achievements of the Mamluks and Funji.
4.5 Evaluation and Follow-up
A) Evaluation

To check the level of understanding of your students of the lesson and be sure that the
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expected levels of competence are achieved:

e Use oral questions at the end of all lessons in order to reinforce what have been
taught, and at the same time to check students’ follow up of the lessons.

e Explain the reasons for the rise and fall of Mamluk Egypt and Funji Sultanate.

e Ask students to suggest improvements that could be made to another student’s
work.

e Give class activity from the exercises given at the end of the unit in the
textbook as you deem fit. You can supplement the exercises with those of your
own making.

B) Follow up

To help your students get more understanding on the topic and to have students grasp the
most important essence of the lesson give them activities to be done either individually
or in small groups.

e Observe activities while learners are engaged in pair and group works.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 5.2

1. Between 969 and 1171 AD Egypt was ruled by a dynasty called Fatimid. The Fatimid
declared Egyptian independence from the rule of Baghdad in 969 AD. The Mamluks
finally took power militarily and founded their own dynasty. This dynasty ruled Egypt
from thirteenth to the sixteenth centuries. The founders of Funj were cattle keepers
and horsemen from southern part of upper Nubia in the present-day Republic of the
Sudan. By the beginning of the sixteenth century, the people of Funj accepted Islam as

their religion and established their capital, known as Sennar.

5.3 $pread of Islam and its Impact in West Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e cxplain the origin of Islam and the role it played during the expansion of the
West African Empire.
e recognise the role of Islam in the expansion of the various empires in West
Africa in order to develop the respect of the religions in the society.
2. Contents:

e Spread of Islam and its impact in West Africa
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3. Overview:
Islam promoted trade between West Africa and the Mediterranean. The religion developed
and widened the trans-Saharan Caravan trade. The trade enriched the West African and
the Muslim traders. Muslims from North Africa came in their numbers and settled in the
commercial centres. Islam in Africa has linked together diverse peoples through better
cultural understanding and a spirit of cooperation and common wealth. The historical
impact of Islam upon trade, particularly in West Africa, greatly increased the wealth of
African people and helped form many great African empires.
4. Teaching-Learning Process

4.1 Suggested Teaching Aids

e Map of Africa
4.2 Suggested Teaching Methods

e Group discussion

Gaped lecture

e Jigsaw group projects

Documentaries on expansion of Islam
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:
e Collect the appropriate teaching materials. Have the students prepared models
and other teaching aids.
e Give either group or individual assignment in advance to make your
presentation more attractive.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce by raising relevant questions and introduce the objectives of the lesson. You
may begin the lesson by asking questions such as:
e What do you know about the religions in West Africa?
B. Body of the lesson
Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction. Then,
¢ Divide class room students in five groups and let them to discuss on early states
of Africa and their role in internal development and external relations.
e Present the student task on the role Islam played during the expansion of the
West African Empire.

e Make students do the exercises and questions for critical thinking either in class
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or at home.
C. Stabilization
Before formally concluding your lesson, check the effectiveness of the teaching — learning
experience, and to see whether the expected levels of competence have been achieved.
e the role Islam played during the expansion of the West African Empire
4.5 Evaluation and Follow-up
A) Evaluation
To substantiate the level of understanding of your students of the lesson and be sure that
the expected levels of competence are achieved:

e Use oral questions at the end of all lessons in order to reinforce what have been
taught, and at the same time to check students’ follow up of the lessons.

e Ask students to suggest improvements that could be made to another student’s
work.

e Give class activity from the exercises given at the end of the unit in the
textbook as you deem fit. You can supplement the exercises with those of your
own making.

e Discuss the impacts of Islam while it spreads in to West Africa.

B) Follow up

To help your students get more understanding on the topic:

e To have students grasp the most important essence of the lesson give them
activities to be done either individually or in small groups.

e Observe activities while learners are engaged in pair and group works.

e assess the students’ performance.

C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 5.3
1. Islam promoted trade between West Africa and the Mediterranean. The religion
developed and widened the trans-Saharan Caravan trade. The trade enriched the
West African and the Muslim traders. Muslims from North Africa came in their

numbers and settled in the commercial centres.

5.4 $tates in Western Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e write on the origin, rise and fall of various empires of West Africa.
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e appreciate the achievements of the African kings towards the rise various
empires in West Africa.
e recognise the role of Islam in the expansion of the various empires in West
Africa in order to develop the respect of the religions in the society.

2. Contents:

e Ghana

e Mali

e Songhai

e Hausa city states

e Kanem Bournu
3. Overview:
In this lesson, present about the territorial extent of ancient Ghana included the
present-day Southern Mauritania and Mali. It was mainly inhabited by the Soninke
people. They were speakers of Soninke language which belongs to the Niger Congo
language family. The Soninke people once controlled the main source of gold and ivory.
The strongest West African state was Mali-which was founded by the Mandinka speaking
people under the leadership of a man called Sundiata. The economy of Mali was based on
farming, iron working and trade.
Songhay was located along the middle Niger River, to the southeast of Gao. Its principal
peoples were farmers and hunters. The revival of Trans-Sharan trade increased the wealth
of Songhay economy. Two Songhay kings, Sunni Ali and Askia Mohammed strengthened
the empire.
The state of Kanem emerged around the ninth century in the region to the north of Lake
Chad. It was founded by a group of pastoral communities. The Sefuwa royal family ruled
Kanem from the ninth to the nineteenth centuries. After Bornu became a province of
Kanem, the empire was often called Kanem-Bornu.
The Hausa city-states emerged between 1000 and 1200AD, in the present-day
Nigeria. The Hausa people used to build walled villages in order to defend themselves from
raiders. Their economy was based on agriculture and the trans-Saharan trade.
4. Teaching-Learning Process

4.1 Suggested Teaching Aids
e Map of Africa
4.2 Suggested Teaching Methods
e Group discussion

e Gaped lecture
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e Jigsaw group projects
e Documentaries
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:

e Collect the appropriate teaching materials.

e Have the students prepare models and other teaching aids.

e Give either group or individual assignment in advance to make your
presentation more attractive.

4.4 Presentation of the lesson
A. Lesson introduction
While introducing a lesson raise relevant questions; introduce the objectives of the lesson.
And also remind what they dealt in pervious lesson. You may begin the lesson by asking
questions such as:
e explain about different empires in west Africa.
B. Body of the lesson
Listen to the students’ responses to the above question. Then:

e Present the student task on the historical relations between the states, factors
that lead to the decline of ancient Ghana, the principal economic activities of
the Songhai state, the nature of relations between the states of Bornu in West
Africa.

¢ Divide class room students in groups and let them to discuss on early states of
Africa and their role in internal development and external relations.

e Discuss the political, social and economic organisations in order to determine
why some kingdoms in West Africa lasted for long while others lasted for a
short time.

e Make students do the exercises and questions for critical thinking either in class
or at home.

C. Stabilization

Give a short summary of the following points:

e the contribution /achievements of the African rulers.

e the role Islam played during the expansion of the West African Empire.

e the nature of relationships among the different regions of Africa.

e Why some kingdoms lasted for long while others lasted for a short time?

4.5 Evaluation and Follow-up

A) Evaluation
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To check the level of understanding of your students of the lesson and be sure that the
expected levels of competence are achieved:
e Ask them to discuss the socio-political, economic and cultural organizations
of states under discussion.
e Use oral questions at the end of all lessons in order to reinforce what have
been taught, and at the same time to check students’ follow up of the lessons.
¢ Give class activity from the exercises given at the end of the unit in the
textbook as you deem fit. You can supplement the exercises with those of
your own making.
e Describe the unique features of different empires in West Africa.
B) Follow up
To have students grasp the most important essence of the lesson give them activities to be
done either individually or in small groups.
e Observe activities while learners are engaged in pair and group works
e Ask students to suggest improvements that could be made to another student’s
work
C)Activities in the Textbook: Below you can find possible answers
for activities in the lesson
Activity 5.4
1. The development of such major Sudanic kingdoms and empires as Ghana, Mali,
Songhai, the Hausa states, and Kanem-Bornu along the southern fringes of the Sahara
had a number of important consequences for the history of western Africa as a whole.
2. Rapidly growing trade brought a lot of wealth and power to West Africa, just as the
Ghana Empire was getting its start. The Ghana Empire, in particular, grew rich from
the trans-Sahara trade. It certainly helped that the empire had control over the three
major gold fields to the south of them.

5.5 Equatorial, Central and Eastern Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e analyse the nature of relationships among the different regions of Africa.
2. Contents:

e Kongo

e Swahili
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3. Overview:

In this lesson, students are going to learn about the states of Central and Eastern Africa.
First, they will learn the Kingdom of Kongo was located in the lower bank of the Zaire
River. It was founded by the Bakongo people in the late fourteenth century. Portuguese
explorers reached the Kongo in 1482.

The east coastal region of Africa had received a great impetus Muslim Arabic speaking
merchants who married into local Bantu speaking people. Subsequently, the language and
culture that was developed distinctly African but with Islamic and Arabic influences. This
mixed Bantu-Arab stocks in general, their language and culture referred as Swabhili. There
were commercial centres emerged in the east coast Africa called as Swabhili city-states.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Map of Africa
4.2 Suggested Teaching Methods
e Gaped lecture
e Group discussion
e Jigsaw group projects

Documentaries

Independent work

Reading Assignment
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:
e Collect the appropriate teaching materials.
e Give either group or individual assignment in advance to make your
presentation more attractive.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by raising relevant questions and the objectives of the lesson. Or you
may begin by asking brain storming questions such as:
e What do you know about the kingdom of Kongo and Swahili states?
B. Body of the lesson
Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction. Then,
e present factors that lead to the rise and decline of ancient Kongo, the

principal economic activities of the Swahili states, the nature of relations between
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African states with outside world.

e divide class room students in five groups and let them to discuss on early states
of Africa and their role in internal development and external relations.

¢ make students do the exercises and questions for critical thinking either in class
or at home.

C. Stabilization

Give a short summary of the following points:

e Evaluate the impacts of trade on Africa.

e the contribution/achievements of the African rulers.

e the role of Islam in the expansion of the various empires.

4.5 Evaluation and Follow-up
A) Evaluation
To check the level of understanding of your students of the lesson and be sure that the
expected levels of competence are achieved:

e Use oral questions at the end of all lessons in order to reinforce what have been
taught, and at the same time to check students’ follow up of the lessons.

e Ask them to discuss the socio-political, economic and cultural organizations of
states under discussion.

e Ask students to suggest improvements that could be made to another student’s
work.

e Give class activity from the exercises given at the end of the unit in the
textbook as you deem fit. You can supplement the exercises with those of your
own making.

B) Follow up

To have students grasp essence of the lesson:
e Observe activities while learners are engaged in pair and group works.
e Ask students to suggest improvements that could be made to another
student’s work.
C) Activities in the Textbook: Below you can found possible
answers for activities in the lesson
Activity 5.5
1. The Swabhili civilization is an example of cultural diffusion that formed from the
interaction between Arabic, Persian and Bantu traditions. Several Muslim
independent city-states flourished along the Swahili Coast. They were directly

connected to the long-distance trade network of Indian Ocean since 8th century. After
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the rise of Islam, the region received a great impetus from Muslim Arabic speaking
merchants who married into local ruling families. Subsequently, the language and
culture were developed quite African but with Islamic and Arabic influences. This
mixed Bantu-Arab stocks in general, their language and culture referred to as Swahili
meaning “coasters” in Arabic. Swahili has now remained the common language in

East African countries.

5.6 $outhern Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e describe the different kingdoms of Southern Africa.
e cxplain about the nature of the southern African people.
2. Contents:
e Zimbabwe
e Khoi
e San
3. Overview:
In this lesson, students are going to learn about the southern Africa. First, they will learn
the Great Zimbabwe was built by the Shona people and was known for its gold mines.
Mwene Mutapa was founded by Mutota at the end of the fifteenth century. Mwene

Mutapa dominated the long-distance trade which led to the Indian Ocean coast.

Then there will be discussion about the Khoisan. The Khoi-Khoi was originally hunters.
However, the change from hunting way of life to that of sheep/cattle breeding had taken
place since 1000AD. The Europeans called them Hottentots. The San lived in parts of
the present-day Angola and Namibia before they were pushed out of their land by the
European settlers. The San were hunter-gatherers. They were called Bushmen by the
Europeans. They speak Khoisan languages.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Map of Africa
4.2 Suggested Teaching Methods
e (Gaped lecture
e Group discussion

e Jigsaw group projects
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e Documentaries
e Independent work
e Reading Assignment
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:
e Collect the appropriate teaching materials.
e Have the students prepare models and other teaching aids.
e Give assignment in advance to make your presentation more attractive.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce a topic is by raising relevant questions. You may begin the lesson by asking
question such as:
¢ Discuss about Great Zimbabwe kingdom, the Khoi - Khoi and the San peoples
B. Body of the lesson
Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction. Then,

e Present the student task on the historical relations between the states,
factors that lead to the decline of ancient Zimbabwe, the nature of relations
between the states of Khoi and San.

e Divide class room students in groups and let them to discuss on early states
of Africa and their role in internal development and external relations.

Make students do the exercises and questions for critical thinking either in class or at
home.
C. Stabilization
Give a short summary of the following points:
e What were the contributions of Zimbabwe and Khiosan peoples?
4.5 Evaluation and follow-up
A) Evaluation
To have students grasp the most important essence of the lesson and understanding of your
students of the lesson and be sure that the expected levels of competence are achieved:
e Use oral questions at the end of all lessons in order to reinforce what have been
taught, and at the same time to check students’ follow up of the lessons.
e Ask students to suggest improvements that could be made to another student’s
work.

e Give class activity from the exercises given at the end of the unit in the
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textbook as you deem fit. You can supplement the exercises with those of your
own making.

¢ Discuss about the kingdom of Great Zimbabwe.

B) Follow up

To help your students get more understanding on the topic:

e Observe activities while learners are engaged in pair and group works.

e Reviews learning against the objectives at the end of the lesson.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 5.6

Great Zimbabwe was a medieval African city known for its large circular wall and tower.
It was part of a wealthy African trading empire that controlled much of the East African
coast from the 11™to the 15" centuries C.E. With an economy based on cattle husbandry,
crop cultivation, and the trade of gold on the coast of the Indian Ocean, Great Zimbabwe

was the heart of a thriving trading empire from the 11 to the 15 centuries.

5.7 Africa’s Intra and Inter-continental Relations: (1 Period)

1. Competencies:

At the end of this lesson, learners will be able to:

Describe the Intra Relations among African states.

Show the major Inter-continental Relations of Africa.

evaluate the impacts of slave trade on Africa.

indicate routes of the Trans Saharan trade by sketching a map.

e cvaluate the impact of the slave trade on Africa’s development.
2. Contents:

e Africa’s Intra and Inter-continental Relations

e Trans-Saharan Trade

e Early contacts with the outside world
3. Overview:
In this lesson, students are going to learn about how the pre-existing intra and inter
contacts peoples of various regions in Africa. The most important link was trade. First,
they will learn about the Trans-Saharan trade. It contributed to the development of strong
economic and political systems on both sides of the Sahara. The spread of Islam in

Africa further strengthened the relation with peoples of Arabs. Trade contacts facilitated the
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exchange of ideas and technology. For example, North Africa become Arabized.

Since the mid-fifteenth century the turn of global events brought Africa into closer
association with rest of the world. Europeans, especially Portugal and Spain, were
determined to dominate international trade. The exploration and subsequent contact with
European powers contributed to the ever-changing African economy, culture, language,
politics and environment. The outcome of Afro-European contact during exploration era
was the opening of the Trans-Atlantic Slave Trade.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Map of Africa
e Documentaries on trans Saharan Trade
4.2 Suggested Teaching Methods
e (Gaped lecture
e Jigsaw group projects
e Independent work
e Reading Assignment
e Showing Documentaries
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson:
e Collect the appropriate teaching materials.
e To make your presentation more attractive, give either group or individual
assignment in advance.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the topic by raising brainstorming question:
e What are Intra and Inter-continental Relations?
e What do you know about Sahara Desert and the trade route that passes through
it?
e Who were the first European countries that arrived at Africa?
B. Body of the lesson
By using teaching aids suggested, Present about the Intra and Inter-continental Relations
in Africa.
e Make students do the exercises and questions for critical thinking either in class
or at home.
e Divide class room students in groups and let them to discuss on Intra and
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Inter-continental Relations in Africa, Trans-Sahara trade and Africa’s early
contact with outside world mainly with Spain and Portugal.

e Let students respond to the questions why Europeans considered Africans
as uncivilized while Africa heritages like Great Zimbabwe and other and
indigenous arts and technology.

¢ Give students hint about how art and heritage of Africa are symbols/ legacies of
ancient civilization.

C. Stabilization

Give a short summary of the following point:
e Using a map to indicate routes of the Trans Saharan trade, Africa’s early contact
with outside world and importance in the interaction.
4.5 Evaluation and follow-up
A) Evaluation
To be sure that the expected levels of competence are achieved; ask the questions such as
the following.

e Describe Africa’s Intra -continental Relations.

e Show routes of the Trans Saharan trade by sketching a map.

e Why Europeans considered Africans as uncivilized?

e Or use oral questions at the end of all lessons in order to reinforce what have
been taught, and at the same time to confirm students’ follow up of the lessons.

B) Follow up

To help your students get more understanding on the topic:

e Observe activities while learners are engaged in pair and group works.

e Review learning against the objectives at the end of the lesson.

e Ask students to suggest improvements that could be made to another student’s
work.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 5.7

1. Anintra-African relation is critical to the development of the respective African states
in particular, and the continent in general. At the political and security end of the
relations, African states need each other to reinforce political stability and security in
the region. As a result of the porous borders within Africa, and governments’ inability

to secure those borders, positive relations between neighbouring states are critical to
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stability and development in the region. It is often the case that most serious threats
of states within Africa start from the fringes of those states. Thus, collaborative effort
by neighbouring states to ensure the establishment of effective democratic political
systems and good governance is imperative. These relations could also have some
security benefits as states watch out for their neighbours and disrupt any rebel

activities across their common borders.

Activity 5.8
1. Help students to sketch a map depicting the tans-Saharan trade and compare that is
within the textbook on the title.

Activity 5.9

1. Europeans created an image of Africa that was the perverse opposite of Europe’s-its
mirror image. Europe’s general superiority would, by comparison with and in contrast
to this image, be self-evident. Europe’s own idea of itself was thus predicated on its

image of Africa.
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Possible Answer for Unit Five Review Questions
Part I: True/False Items

1. False 2. True 3. True 4. False
Part II: Matching Items
1. C 2.A 3.C 4. E

Part I11: Multiple Choice Items
I. A 2.A 3.C 4.B
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6

Africa and the Outside World 1500~ 18803

Total Periods Allotted: 8
1. Unit Introduction

This unit discusses major themes in African history during 1500 to 1880s. In the first
section, you will learn about Africa’s Contact with the outside world especially, especially
about the early contacts along the Western and central African coasts with European
powers. In the second section, the unit then moves to Slavery and Trans-Atlantic Slave
Trade (Origin, Phases and its Effects). In the third section of the unit, you will explore
the about the “Legitimate” trade. In the fifth section of the unit, you will learn about
White Settlement in South Africa. The sixth lesson focuses on the European Explorers
and Missionaries.

2. Unit Learning Outcomes:

At the end of this unit, learners will be able to:

evaluate the nature of relationship between African and European during the
period.
e analyse the political, social and economic impacts of Trans-Atlantic Slave
Trade.
e examine the living conditions of African people during the Trans- Atlantic
and the Trans- Saharan slave trade.
e compare and contrast the consequences of Trans-Atlantic Slave Trade on
Africa.
e cxplain the motives of white settlers in south Africa during the period.
3. Main Topics of the Units
6.1 Contact with the outside world
6.2 Slavery
6.3 Trans-Atlantic Slave Trade
6.4 The “Legitimate” trade
6.5 The White Settlement in South Africa

6.6 European Explorers and Missionaries

108



UNIT 6 Africa and the outside world 1500- 1820s

6.1 Contact with the Outside World (2 Periods)

1. Competencies:
At the end of this lesson, learners will be able to:
e outline the nature of African and European relation.
2. Contents:
¢ Contact with the outside world
3. Overview
Portugal was the European country established early contacts with the coastal regions
of West Africa. When the Portuguese first sailed out on their voyages of exploitation
along the West African coast, the desire to reach India was their distant objective. Their
immediate to bypass Muslim North Africa and gain direct access to the gold producing
region of West Africa.
Portugal was the European country established early contacts with the coastal regions of
West Africa. Nevertheless, the other European powers soon followed its footsteps. During
the seventeenth and eighteenth centuries, adventurers the Dutch, English, and the French
joined the competition for overseas trade.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids

e Pictures of Pictures of European Explorers & Ship

e Wall map of the world

e Documentaries on the European Explorers, 1500-1800s

4.2 Suggested Teaching Methods

¢ Brainstorming questions

Questioning
e Introduction and explanation
e Group discussion
e Presentation
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare a picture of European
Explorers & Ship. Obtain also a wall map of the world indicating voyages. Obtain also
documentaries from internet on the European Explorers, 1500-1800s. Give reading

assignments to students both from the text and other relevant reading materials.
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4.4 Pesentation of the lesson
A. Lesson introduction
You might use your own method of presenting the lesson in a way you see fit for that
particular topic. Introduce the lesson by asking brainstorming questions.
e What do you think about the nature of African relations with the rest of the
world?
¢ Be sure that the students understand the objectives of the lesson.
B. Body of the lesson
Following the responses of your students, try to give a general highlight of the early
Africa’s relation with Europe.
e Divide students into group and discuss on the nature of African and European
relation and ask them to present their finding to their classmates.
e Let students produce and present an essay on the mission of the European
Explorers and Missionaries in Africa in group.
e Bring a documentary/video related to the European Explorers, 1500-1800s.
After listening /watching ask them to write a short report and present it to their
classmates.
C. Stabilization
Give a short summary of the following points:
e The nature of African and European relation.
e Factors lead to the Portuguese and Spaniards voyages to Africa.
4.5 Evaluation and Follow-up
A) Evaluation
To make sure that your students have understood the essential concepts of the lesson ask:
e Why Henry was bothered to give financial and material support for the
Portuguese voyagers?
B) Follow up
Check the students’ understanding of the lesson by giving them an exercise to do
independently.
Observes the group’s activities by reviewing and reflecting on individual achievements
e States what s/he expects each student to have achieved by the end of the lesson.
e Ask students to peer assess their work.
e Makes effective use of reflection with groups and individuals.
Make sure that you are always grading and rating the students’ activities, levels of

participation and quiz results.
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C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 6.1

1. The rising expense of the sea voyages also generated criticism, and Henry had to find

ways to make the voyages pay for themselves. His hopes to find gold in the West

African states did not materialize except for some gold dust; but the slave trade proved

profitable and soon became the basis of his sponsored voyages.

6.2 $lavery (3 Periods)

1. Competencies:

At the end of this lesson, learners will be able to:

explain the factors for the development and decline of Trans-Atlantic slave trade
describe economic activities of Africans during the Trans-Atlantic and slave
trade period.

explain how the slave trade affected African economy.

analyse the living conditions of African people during the Trans- Atlantic and
the Trans- Saharan slave trade.

sketch a map to indicate routes of the Trans- Atlantic and the Trans- Saharan
trade.

argue on the political and economic influences of other continents on Africa
during the period.

criticize the crime against humanity committed during the slave trade.

2. Contents:

Slavery

Trans-Atlantic Slave Trade

3. Lesson Overview:

Slavery has a long history in Africa, as well as in Europe and Asia. Most often slavery is

manifested in the lives of those categorized as servants, serfs, apprentices, or slaves. In the

ancient civilizations of Europe, Asia and Africa, for example, persons defined as slaves

were part of a distinct social group, whose lives were routinely controlled by others. The

expansion of long-distance trade had promoted the use of slave labor in agriculture, and

many of the early kings of Mali and Songhai, as well as of other states. The transatlantic

slave trade is also called triangular trade for it had connected three continents: Africa,

America and Europe. Africa is the source of human labor. Slaves were taken to America
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and the Caribbean regions. There, with the African slave labor, they produced sugarcane,
tobacco, coffee and the like.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures of chained Slaves during Trans-Atlantic Slave Trade.
e Map of the World indicating triangular slave trade
e Documentaries on the Trans-Atlantic Slave Trade
4.2 Suggested Teaching Methods

Brainstorming questions

Questioning
e Introduction and explanation
e Group discussion
e Presentation
¢ Exploring internet
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare suggested teaching aids.
Obtain also documentaries from internet on the Trans-Atlantic Slave Trade. Give reading
assignments to students both from the text and other relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by asking brainstorming questions. Be sure that the students
understand the objectives of the lesson. You might use your own method of presenting the
lesson in a way you see fit for that particular topic. You may begin the lesson by asking
questions such as:
e Discuss about slavery and slave trade.
B. Body of the lesson
Following the responses of your students, try to give a general highlight on the Slave trade
and Trans-Atlantic Slave Trade. Briefly explain on major effects of slavery on African
continents.
Use audio and visual materials browsed from the internet such as documentaries that
describe the nature and courses and consequences of the Trans Saharan.
Bring a documentary/video related to the Trans-Atlantic Slave Trade. After listening /
watching ask them to write a short report and present it.
Let the students to locate the Triangular Slave trade on the world map and show to their

classmate on the way it connects the three continents.
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Divide learners into groups and let them discuss on what they know about Slave trade.
C. Stabilization
Give a short summary of the following points:
e The Trans-Atlantic Slave Trade
e The origin, phase and effects of the Trans-Atlantic Slave Trade
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions:
e Why did Africans engage in slave trade?
e Which part of Africa was the greatest source of slaves? Why?
B) Follow up
Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results. Observes students’ activities by reviewing; makes effective
use of reflection with groups and individuals.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 6.2
1. The Africans who complicity engaged in slave trading themselves did so because
they received guns and goods from the Europeans, making it quite lucrative for both
the African slave traders and European recipients of said slaves. African slave sellers
grew wealthy by selling captives to European traders on the coast. They were able
to deal on equal terms with European traders. On the African side, the slave trade
was generally the business of rulers or wealthy and powerful merchants, concerned
with their own selfish or narrow interests.
Activity 6.3
1. Western Africa (part of which became known as “the Slave Coast”), Angola and
nearby Kingdoms and later Central Africa, became the source for enslaved people to

meet the demand for labor.

6.3 The “Legitimate” Trade (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e argue on the political and economic influences of other continents on Africa
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during the period.
2. Contents:
e The “Legitimate” trade
3. Overview:
For two or three centuries, the slave trade dominated trade along the West African coast. It
had disrupted and distorted developments in the interior. European gradually outlawed the
slave trade; they found West Africa the fertile field for what they referred to as “legitimate
commerce”. Thus, the development of West Africa’s export trade in raw materials did not
provide African states with any real opportunities to develop their own economic strength
and Independence.
4. Teaching-Learning Process
4.5 Suggested Teaching Aids
e Pictures indicating “legitimate commerce” and commodities.
e Map of the world
e Documentaries on the “legitimate commerce”
4.5 Suggested Teaching Methods

¢ Brainstorming questions

Questioning
e Introduction and explanation
e Group discussion
e Presentation
4.5 Pre-Lesson Preparations
Before you begin the lesson,
e obtain or prepare suggested teaching aids and also.
e give reading assignments to students both from the text and other relevant
reading materials.
4.5 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by telling objectives of the lesson or by asking brainstorming
questions.
e What is legitimacy and legitimate trade?
e You may ask questions such as: what reasons do you suggest for the change
from slave trade to “legitimate commerce”?
B. Body of the lesson
Following the responses of your students, try to give a general highlight on.
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Group learners and let them discuss about the “legitimate commerce”.

e Use audio and visual materials or browsed from the internet such as
documentaries that describe the consequences of the “legitimate commerce”.

e Use documentary/video related to the “legitimate commerce”. After listening /
watching ask them to write a short report and present it

C. Stabilization
Give a short summary of the following points:
e The contribution of “legitimate commerce”.
4.5 Evaluation and Follow-up
A) Evaluation
Use oral questions at the end of all lessons in order to reinforce what have been taught,
and at the same time to check students’ follow up of the lessons.

e Give class works from the exercises given at the end of the unit in the
textbook as you deem fit. You can supplement the exercises with those of your own
making.

e What were the consequences of “legitimate” commerce on Africa?

B) Follow up

Observes students’ activities by reviewing; makes effective use of reflection with groups
and individuals.

Make sure that you are always grading and rating the students’ activities,
levels of participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
Activity 6.4
1. Trade in human being changed into commodities. Legitimate trade was the trade
conducted in Africa since after the abolition of slave trade in Africa where by people
now start the free trading system in which Africans had to produce for their own but
the people from abroad came and traded the crops and other resources of Africa. the
following we’re the effect of Legitimate trade in Africa as follows;

a. It lead to the intensive exploitation of African natural resources such as

minerals, crops

b. It stimulated colonialism of Africa continent

c. Spread of Christianity religion.

d. It led to unequal trading system.
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6.4 The White $ettlement in $outh Africa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to
e cxplain the motives of white settlers in south Africa during the period
2. Contents:
e The White Settlement in South Africa
3. Overview:
In 1652, the Dutch trading company established a small permanent settlement on the
southern shores of South Africa to regulate the trade with the Khoisan. The Boers’
settlement on Khoisan grazing land led directly to the first Khoi-Dutch war in 1659. In
the Second Khoi-Dutch war of 1673-77 the natives were unable to win over the Dutch. In
1795, the British government seized control of the Cape colony from the Dutch settlers
for strategic purposes.
4. Teaching-Learning Process
4.5 Suggested Teaching Aids
e Pictures of the Dutch trading company 1652
e Map of the world
e Map of Southern Africa
¢ Documentaries
4.5 Suggested Teaching Methods
e Brainstorming
e Questioning
e Introduction and explanation
e Group discussion
e Presentation
e Internet exploring
4.5 Pre-Lesson Preparations
Before you begin the lesson:
e obtain or prepare regional maps of Africa in order to demonstrate to students
where the various peoples lived and formed different states.
e give reading assignments to students.
e prepare daily lesson plans.
4.5 Presentation of the lesson
A. Lesson introduction

116



UNIT 6 Africa and the outside world 1500- 1820s

You might use your own method of presenting the lesson in a way you see fit for that
particular topic. Introduce the lesson by telling objectives of the lesson or by asking
brainstorming questions.

e What do you hear about white settlers in Southern Africa?

e What were the motives of the white settlers in South Africa?

e You may ask questions such as: what reasons do you suggest for the change
from slave trade to “legitimate commerce”?

B. Body of the lesson

Following the responses of your students:
e Let students debate on the motives of white settlers in South Africa and present
their idea to their class students.
e Use documentary/video related to Boers’ settlement in South Africa during the
period. After listening / watching ask them to write a short report and present it
to their classmates.
e Sketch a map showing the early routes of Dutch (Boer) settlement in South
Africa and discuss on their impact on the local peoples.
C. Stabilization
Give a short summary of the following points:

e The Dutch (Boers) settlement in South Africa.

e Impacts of the Dutch and British settlement on the local people of South Africa.

4.5 Evaluation and Follow-up

A) Evaluation
To evaluate whether your students have understood the lesson by asking questions or
giving them tasks like the following.
What were the motives of the white settlers in South Africa?

B) Follow up
Check the students’ achievement of the lesson by giving them an exercise. Observes
students activities by reviewing; makes effective use of reflection with groups and
individuals.
Make sure that you are always grading and rating the students’ activities, levels of
participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
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Activity 6.5
1. In 1652, the Dutch trading company established a small permanent settlement on the
southern shores of South Africa to regulate the trade with the Khoisan, have fresh fruit

and vegetables for their ships, and to provide a hospital for sick sailors.

6.5 European Explorers and Missionaries (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e argue on the political and economic influences of other continents on Africa
during the period.
2. Contents:
e European Explorers and Missionaries
3. Overview:
It was the movement for the abolition of the slave trade which provided the
stimulus for a revival of European interest in Africa. Between 1788 and 1877 an enormous
number of European explorers set out into the heart of Africa in an attempt to rectify their
ignorance of the continent. Much Africa remained to be mapped, but from now on European
explorers were generally direct agents of colonial expansion. African rulers were
interested in contact with Europeans, but they wanted new trading openings, technical
assistance and firearms. They did not want new ideas that threatened to undermine the
traditional religious basis of their authority. In a number of cases Christian missionaries
played a significant role in promoting and shaping the advent of European colonialism
4. Teaching-Learning Process
4.5 Suggested Teaching Aids

e Pictures indicating European explorers and missionaries

e Map of Africa

e Map of Europe

e Documentaries on the European explorers and missionary in Africa.

4.5 Suggested Teaching Methods

e Brainstorming questions

Questioning

Introduction and explanation

Group discussion

Presentation
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4.5 Pre-Lesson Preparations
Before you begin the lesson:
e obtain or prepare suggested teaching aids.
e give reading assignments to students both from the text and other relevant
reading materials.
e prepare daily lesson plans.
4.5 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by brainstorming. You might use your own method of presenting
the lesson in a way you see fit for that particular topic. Introduce lesson objectives or by
asking questions of your own.
e What do you know about European explorers and missionaries in Africa?
You may ask questions such as: What were the motives of the European Explorers and
Missionaries in Africa?
B. Body of the lesson
After brainstorming of introducing the lesson,
e Let learners discuss and on produce an essay on the motives of the European
Explorers and Missionaries in Africa in group.
e Use documentary/video related to European explorers and missionary in Africa.
After listening / watching ask them to write a short report and present it to their
classmates.
C. Stabilization
Give a short summary of the following points:
e The motives of European explorers in Africa.
e The motives of European missionaries in Africa.
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, to evaluate whether your students have understood the lesson by
asking questions or giving them tasks like the following.
What were the motives of the European Explorers and Missionaries in Africa?
B) Follow up
Observes students’ activities by reviewing; makes effective use of reflection with groups
and individuals. Check the students’ achievement of the lesson by giving them an
exercise.

Make sure that you are always grading and rating the students’ activities, levels of
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participation and quiz results.

C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

Activity 6.6

1.

There are three main reasons for European Explorers and missionaries coming to
Africa: for the sake of their economy, religion and glory. They wanted to improve their
economy for instance by acquiring more spices, gold, and better and faster trading
routes. Also, they really believed in the need to spread Christianity. In a number of
cases Christian missionaries played a significant role in promoting and shaping the

advent of European colonialism.

Possible Answer for Unit Six Review Questions
Part I: Multiple Choice Items

1. D 2.B 3.C 4.C S.A 6.B

Part II: Short Answer

1.

The slave trade had devastating effects in Africa. Economic incentives for
warlords and tribes to engage in the slave trade promoted an atmosphere of
lawlessness and violence. Depopulation and a continuing fear of captivity made
economic and agricultural development almost impossible throughout much of
western Africa.

The term, “legitimate trade” refers to the trade in commodities between Africans and
the European merchants immediately after the abolition of slave trade. It was a trade
where African raw materials, especially cash crops were exchanged for European

goods.
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$tates, Principalities, Population Movements

and Interactions in Ethiopia, 13*" to Mid-16'*" C.
Total Periods Allotted: 13 Periods
1. Unit Introduction
This unit deals with states, principalities, population movements and interactions in
Ethiopia, 13" to Mid-16" centuries. In the first section you will learn about the restoration
of ‘Solomonic’ dynasty. In the second section, you will learn about some of the Muslim
sultans of the region such as Ifat, Fatigar, Dawaro, Dara, Bali, Hadya, Arbabini, Sharka,
and Adal. In the third section, you will learn about the emergence of a series of conflicts
between the Christian Kingdom and the Sultanate of Adal.
In the fourth section, you will learn about the societies and states in central and southern
parts of the country in the period. In the fifth section, you will learn about the population
movements of Afar, Somali, Argobba and the Oromo population Movement. In the sixth
section, you will learn about the Oromo Gadaaa system, which was an institution through
which the Oromo socially organized themselves and administered their affairs. In the
seventh section, you will learn about the Oromo adoption system. In the eighth section,
you will learn about the egalitarian system of governance.
2. Unit learning Outcomes:
At the end of this unit, learners will be able to:
e cxamine the major characteristics of peoples, states and principalities in
Ethiopia from 13™ to 16" centuries.
e explain the major population movement, expansion and integration in Ethiopia.
e cxamine the features of the relationship between the Christina kingdom and the
Muslim Sultanates.
e discuss the Oromo Gadaa system.
3. Main Topics of the Units
7.1 The “Solomonic” Dynasty and the Christian Kingdom, 13" to 16" century.
7.2 The Muslim Principalities
7.3 Relationship Between the Christian Kingdom and the Sultanate of Adal,
1520s to 1559
7.4 Political and socio-economic conditions of southern and central states in
Ethiopia

7.5 Population Movements, Expansion and Integration in Ethiopia
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7.6 Population Movements of the Afar, Somali and Argobba

7.7 Oromo population Movement, Expansion and Integration

7.8 Cause and Consequences of Population Movement and Expansion
7.9 Gadaaa System of the Oromo

7.10 Moggasa and Guddifacha

7.11 Egalitarian System of Governance

7.12 Sidama (Luwa), Gedeo, Konso, Burj etc.

7.1 The “Solomonic” Dynasty and the Christian Kingdom, 13*"
to 16'* Centuries (2 Periods)

1. Competencies:
At the end of this lesson, learners will be able to:

e outline factors that led to the restoration of “Solomonic” Dynasty.

e analyse social, economic and political features of the Christina kingdom.

e sketch the major political, economic, social and cultural features of the

Christian kingdom.

2. Contents

e The “Solomonic” Dynasty and the Christian Kingdom, 13" to 16™ centuries
3. Overview
Yekuno Amlak claimed to be the descendant of the Aksumite kings. Accordingly, he
founded the so called ‘Solomonic’ dynasty in 1270AD, using the legend of Queen
Sheba and King Solomon. This dynasty, which comes to power in 1270, called itself
“Solomonic” and Yekuno Amlak and his followers took this dynastic name to justify
their legitimacy by claiming that the Zagwe rulers were illegitimate. To justify this, they
resorted to the legend of Queen of Sheba and King Solomon.

The Kibre Negest claims that Ethiopian ruling class descended from the line of
Menilek I, son of the Queen of Sheba and King Solomon of Israel. Just like the Zagwes, the
Christian highland kingdom under Yekuno- Amlak and his successors continued the
tradition of Aksumite state structure, religion and economy. The rulers exercised both
secular and religious powers.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures
e Charts
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e Map of Ethiopia showing “Solomonic” Dynasty of 13 to 16" centuries

e Documentaries

4.2 Suggested Teaching Methods

¢ Brainstorming

e Exploring internet

e Questioning

e Introduction and explanation
e Group discussion

e Presentation

4.3 Pre-Lesson Preparations

Before you begin teaching the lesson, obtain or prepare teaching aids. In addition:

give reading assignments to students both from the text and other relevant
reading materials.

prepare daily lesson plans.

4.4 Presentation of the lesson
A. Lesson introduction

Introduce the lesson by answering brainstorming questions. You might use your own

method of presenting the lesson in a way you see fit for that particular topic. You may

begin the lesson by asking one of the following brainstorming questions:

What were the factors that led to the restoration of “Solomonic” Dynasty?
What were the major features of the Christian kingdom from 13™ to 16™
centuries?

Tell what is expected from each student by the end of the lesson by using

objectives.

B. Body of the lesson

Following the responses of your students:

present an overview of the unit in few statements to the class.

arrange group discussion on the nature of “Solomonic” Dynasty and ask them
to present their finding to their classmates.

bring a documentary/video related to the “Solomonic” Dynasty or the
Christian kingdom 13™ to 16™ centuries. After listening/watching ask them to
write a short report and present it to their classmates.

gives gapped lecture on “Solomonic” Dynasty to sum up.

Let the students to locate the “Solomonic” Dynasty or the Christian kingdom

13" to 16" century on Ethiopian map and show to their classmate.
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C. Stabilization
Give a short summary of the following points:
e Factors lead to factors that led to the restoration of “Solomonic” Dynasty
e The nature of “Solomonic’ Dynasty
e Territorial expansion
e Spread of Christianity
4.5 Evaluation and Follow-up
A) Evaluation
Ask questions such as:
e What were the factors that led to the restoration of “Solomonic” Dynasty?
e What were the natures of “Solomonic’ Dynasty?
e What were the major features of the Christian kingdom 13™ to 16" centuries?
B) Follow up
Check the students’ understanding of the lesson:
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Makes effective use of reflection with groups and individuals.
e Check the essay done by students and provides positive and constructive
feedback.
o Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback which leads students to recognize their next steps and how
to take them.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 7.1

1. It was politically, an attempt to consolidate the vast territory that expanding too south.
The need to get daily food supplies and firewood are for such a great number of court
officials, soldiers and servants also necessitated the use of mobile camps.

2. They were mainly located on the highland for military strategies which is to oversee
and check rebellions. Initially, military motives prompted the then elite to change
their capitals from fixed to mobile settlements.

Activity 7.2

I. In order to effectively rule the expanding territory, the kings sent

administrative and military officials to their new territory. This system was called as
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gult right which lasted for long in Ethiopian history until 20" century. These officials
received no salary instead given the right to take part of the produce of the peasants
for their own. Along with the expansion of the territory the period witnessed further
expansion of Christianity to the south. The Church-state relationship become very
strong and almost reached its peak during this period. That is why it was called Christian
Kingdom. The medieval kings of Ethiopia had no fixed capital city.

2. The name “Solomonic” is placed in quotation marks because the claim of descent
from King Solomon of Israel is legendary and cannot be historically proven. The
claim has been elaborated in the Kibre Negest (“Glory of Kings”) in 14" century.
The Kibre Negest claims that the Ethiopian ruling class descended from the line
of Menilek I, son of the Queen of Sheba and King Solomon of Israel. As a result,
Ethiopian monarchs from Yikuno Amlak to Emperor Haile Silassie I claimed descent
from Menilek I.

7.2 The Muslim Principalities (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e point out the historical relationship between the Muslim states and the Christian
kingdom.
e acknowledge the contributions of trade routes in linking the states and peoples
in Ethiopia and the Horn.
2. Contents:
o [fat,
o Fatigar,
e Dawaro,
e Dara,
e Bali,
e Hadya,
e Arbabini,
e Sharka,
e Adal
3. Overview:
The introduction of Islam to the Horn was followed by the emergence of a series a Muslim
state such as Ifat, Fatigar, Dawaro, Dara, Bali, Hadya, Arbabini, Sharka, and Adal since
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the 9th century AD. The need to control trade and the trade route of Zeila become the
main source of conflict between the Muslim Sultanate and Christian highland kingdoms.
Around 1285AD Shewa was annexed and occupied by another Muslim sultanate called
Ifat. It was ruled by the Walasma dynasty and the founder and the first ruler of this dynasty

was Umar Walasma.

Since 1285 Ifat became the strongest and leading Muslim sultanate in the Horn of Africa.
It controlled vast territory through which the long-distance trade routes of Zeila passed
to the interior. Besides Ifat, there were also several other minor Muslim sultanates in
the region. These were Fatagar, Dawaro, Bali, Dara, Arbabini, Hadya and Sharka. Their
economy was mainly based on agriculture and the monopoly of the rich long-distance
trade of Zeila. Ifat’s monopoly over the Zeila trade routes brought it into conflict with the
Christian kingdom of the Solomonic dynasty, which also developed great interest in the
Zeila trade after 1270 AD. It was mainly the desire to control the Zeila trade and trade
routes which led to frequent clashes of the two rival states.
4. Teaching-Learning Process:

4.1 Suggested Teaching Aids
Pictures
Chart
Map of Ethiopia indicating Muslim Principalities

Documentaries
4.2 Suggested Teaching Methods

e Brainstorming

Questioning

Introduction and explanation

Group discussion
Presentation
4.3 Pre-Lesson Preparations

Before you begin teaching the lesson, obtain or prepare teaching aids. In addition:
e give reading assignments to students both from the text and other relevant
reading materials.
e prepare daily lesson plans.
4.4 Presentation of the lesson
A. Lesson introduction
Introduce the lesson by answering brainstorming questions. You might use your own

method of presenting the lesson in a way you see fit for that particular topic. You may
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begin the lesson by asking one of the following brainstorming questions:
e What reasons do you suggest for the rise of Muslim Sultanate in Ethiopia?
B. Body of the lesson
Following the responses of your students:
e Briefly explain on major trade routes that links different states and peoples in
Ethiopia and the Horn
e Present an overview of the unit in few statements to the class.
o Let the learners sit in groups and let them discuss on what they know about the
Muslim Sultanate.
e bring a documentary/video related to the Muslim Sultanates and trade routes.
After listening /watching ask them to write a short report and present it to their
classmates.
e Let the students to locate the Muslim Sultanates and trade routes in Ethiopia and
show to their classmate on the way it connects different peoples.
C. Stabilization
Give a short summary of the following points:
e The rise of Muslim Sultanate in Ethiopia
e The relationship between the Muslim states and the Christian kingdom.
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, giving them tasks like the following:
e What were the nature of relationship between the Muslim states and the
Christian kingdom?
e How did trade routes link different states and peoples in Ethiopia and the Horn?
B) Follow up
Check the students’ understanding of the lesson:
e observes the group’s activities by reviewing and reflecting on individual
achievements.
e makes effective use of reflection with groups and individuals.
e check the essay done by students and provides positive and constructive
feedback.
e Make sure that you are always grading and rating the students’ activities, levels
of participation and quiz results.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
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Activity 7.3

1. Since 1270 the Christian highland state also began to develop a very great interest
in the Zeila trade and trade routes. Therefore, they need to control the Zeila trade
to become the main source of conflict between the two states. Frequent skirmishes
between the two finally resulted in the defeat of Ifat by the Christian forces of Amde
Seyon (1.1314-44) in 1332 AD. As a result, it can be said that trade and trade routes

established a sense of interconnection among Ethiopians.

7.3 Relationship Between the Christian Kingdom and the
Sultanate of Adal, 15203 to 1559 (2 Periods)

1. Competencies:
At the end of this lesson, learners will be able to:
e criticize how conflicts between the Christian kingdom and Muslim sultanates
are presented as if they were religious ones.
e analyse the relationship between the Christian kingdom and the Muslim
Sultanates as well as the other States.
e acknowledge the contributions of trade routes in linking the states and peoples
in Ethiopia and the Horn.
2. Contents:
e Causes and Consequences of the conflict
e Foreign Intervention
3. Overview:
Conflict between the Christian Kingdom and the Sultanate of Adal, was caused
competition and struggle for control over the trade routes between the Christian
Kingdom and the Muslim principalities mainly with Adal. Foreign powers, Portuguese and
Ottoman Turkish involved in the Conflict. Beside conflicts, the long-distance trade and
local markets served as core areas of social ties and continued to be the major channel of
social integration between the Christian Kingdom and the Sultanate of Adal.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures indicating Muslim states and the Christian kingdom.
e wall map of the Ethiopia indicating the battle field between the Muslim
states and the Christian kingdom.

e Documentaries on the Muslim states and the Christian kingdom
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4.2 Suggested Teaching Methods
¢ Brainstorming questions
e Questioning
¢ Introduction and explanation
e Group discussion
e Presentation

4.3 Pre-Lesson Preparations

Before you begin teaching the lesson, obtain or prepare teaching aids. In addition:

e give reading assignments to students both from the text and other relevant
reading materials.

e prepare daily lesson plans.

e obtain or prepare suggested teaching aids.

4.4 Presentation of the lesson
A. Lesson introduction
The simplest way of introducing a topic is by raising relevant questions. Use such as:

e What were the Causes of the conflict between the Christian kingdom and
Muslim sultanates?

¢ Be sure that the students understand the objectives of the lesson.

B. Body of the lesson

Following the responses of your students, try to give a general highlight on Christian
kingdom and Muslim sultanates.

e Present an overview of the unit in few statements to the class.

e Group students and let them discuss on the relationship between the Muslim
Sultanates and Christian Highland Kingdoms. Let them to draw sketch map to
locate major battle fields.

e Use audio and visual materials (browsed from the internet such as
documentaries.) that describe the consequences of the Muslim Sultanates and
Christian Highland Kingdoms. After listening /watching ask them to write a
short report and present it to their classmates.

C. Stabilization

Sum up on the following points:

e The consequences of the conflict between the Christian kingdom and Muslim

sultanates.

e Foreign intervention
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4.5 Evaluation and follow-up
A) Evaluation

At the end of the lesson, make sure:

e that your students have understood the essential concepts of the lesson by
asking questions.

o cffective use of reflection with groups and individuals.

B) Follow up

Make sure that you are always grading and rating the students’ activities, levels of

participation and quiz results. Check the students’ understanding of the lesson:

e observes the group’s activities by reviewing and reflecting on individual
achievements.
e makes effective use of reflection with groups and individuals.
e check the essay done by students and provides positive and constructive
feedback.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

Activity 7.4

1.

Apart from the hostile relations, there were wider socio-economic and cultural
interactions between the Christian Kingdom and Muslim principalities. As in
earlier periods, trade continued to be the major channel of social integration. Also,
it had long been the source of friendship, interaction, interdependence, and conflict
among the states of the region. The long-distance trade and local markets served
as core areas of social ties. Relatively, the difference in ecology of the Muslim
sultanates and the Christian Kingdom created economic interdependence, which in
due course strengthened socio-economic bondage. Merchants of the two regions
often moved from the highlands to the coast and vice versa. It was through such caravan
merchants that the social links were strengthened and religions spread. These
interactions and interdependence in economic, social, cultural and political spheres
lay the foundation for modern Ethiopia.

This question designed to help students to think critically. Please help students
to think critically about the role of women and their participation in Ethiopian
political affairs. Then let them to explore and write a short report on: “women and their
participation in Ethiopian”. Dear teacher, check at least their answer whether

mentions or not the role of Yodit Gudit, Fura, Akomanoye, Bati Del Wonbara,

130



Unit7|states, Principalities, Population Movements and Interactions tn Ethiopla, 13th to Mid-1eth C.

Seblewongel, Etege Mentwab, Wubit, Taitu, Empress Zewditu, Shewareged Gedle

.. etc.

7.4 Political And $ocio~-Economic Conditions of $outhern And

Central $tates in Ethiopia (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e cxplain major characteristics of central and southern states and peoples in the
Ethiopian region.
e sketch map of Ethiopia and the Horn to locate the territorial extent of various
states of Ethiopia.
e acknowledge the contributions of trade routes in linking the states and peoples
in Ethiopia and the Horn.
2. Contents:
e Political and socio-economic conditions of southern and central states in
Ethiopia.
3. Lesson Overview:
In central and southern parts of the region there were also states and peoples with
traditional religion. Damot was probably the earliest of these states located in the lands to
the south of Abbay, east of Didesa River and west of the sources of Awasa River. It seems
to have existed as early as the Aksumite period over an extensive territory. The kingdom

of Enareya probably existed in the area north of the Gojeb River.

The influence of the highland Christian state into the area seems to have extended
through Damot. The state of Walayta might have also been part of the kingdom of Damot
since its connection with Damot was strong. The Gurage chiefdoms, on the other hand,
were concentrated in the area west of Lake Zeway and the highlands of Dawaro. The
Agaw kingdom of Gojjam was mentioned in the Christian historical documents. It was
predominantly Agaw speaking and located to the south of Lake Tana. It exercised
strong control over the Lake and its islands. Agricultural activities and trade relations
interconnected various peoples and states in the Ethiopian region and the Horn.
4. Teaching-Learning Process

4.5 Suggested Teaching Aids

e Pictures of the southern States and peoples in Ethiopian region

e Chart showing the relationship between southern States and peoples
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e Map of the Ethiopia indicating different parts of Ethiopia
e Documentaries on the southern States and peoples in Ethiopian during the
period.
4.5 Suggested Teaching Methods

¢ Brainstorming

Questioning
e Introduction and explanation
e Group discussion
e Presentation
4.3 Pre-Lesson Preparations
In advance you begin teaching the lesson:

e obtain or prepare suggested teaching aids.

e obtain documentaries from internet on the relationship between southern States
and peoples in the Ethiopian region during the period.

e give reading assignments to students both from the text.

4.4 Presentation of the lesson
A. Lesson introduction
Be sure that the students were introduced with the objectives of the lesson. Questions by
themselves are motivating factors which make students curious and draw their attention to
the lesson. Therefore, you may begin the lesson by asking questions such as:

e What were the major characteristics of central and southern States and peoples
of Ethiopian region?

B. Body of the lesson

After brainstorming, try to give a general highlight on the Political and socio-economic
conditions of southern and central states in Ethiopia.

e Let students debate on the major characteristics of central and southern States
and peoples of Ethiopian region during the period.

e bring documentary/video related to the Southern States and peoples in
Ethiopian during the period. After listening / watching ask them to write a short
report and present it to their classmates.

C. Stabilization

Sum up the following points:
e Political and socio-economic conditions of southern and central states in
Ethiopia.
4.5 Evaluation and Follow-up
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A) Evaluation
To make sure that your students have understood the essential concepts of the lesson by
asking questions:
e List some peoples and states in the southern and central Ethiopia during the
period.
¢ By sketch map of Ethiopia and the Horn, would you locate the territorial extent

of southern and central states of Ethiopia?

B) Follow up
Check the students’ understanding of the lesson:

e observes the group’s activities by reviewing and reflecting on individual
achievements.

e makes effective use of reflection with groups and individuals.

e check the activity done by students and provides positive and constructive
feedback.

e Make sure that you are always grading and rating the students’ activities, levels

of participation quiz results.

C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 7.5
1. In central and southern parts of the region, there were also states and peoples with
traditional religions. The most known ones were Damot, Kaffa, Enarya, Bizamo,
Walayta, Yem, Kambata, the Gurage chiefdoms, and the Agaw kingdom of Gojjam.
2. Help students to sketch the map of the southern and central Ethiopia to locate

territorial extent of southern and central states.

7.5 Population Movements, Expansion and Integration in

Ethiopia (3 Periods)

1. Competencies:
At the end of this lesson, learners will be able to:
e cxplain the causes and consequences of population movement in Ethiopia and
the Horn.
e draw a sketch map of Ethiopia to indicate the main directions of Oromo

population movement.
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2. Contents:
e Population Movements, Expansion and Integration in Ethiopia.
3. Overview:
The Oromo are indigenous Cushitic people of the Ethiopian region. A combination of
natural and manmade factors caused the Oromo population movement of the
sixteenth and seventeenth centuries. Natural factors include demographic pressure and
subsequent need for land to accommodate the growing human and livestock population. The
population movements of Afar, Somali, Argobba and the Oromo were resulted in the
integration of peoples in Ethiopia. The Gadaaa system played crucial role in the success
of the Oromo population movement.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids

e Pictures

e Charts
Map of Ethiopia indicating Population Movements in Ethiopia

Documentaries on the population movements, expansion and integration
in Ethiopia.
4.2 Suggested Teaching Methods

¢ Brainstorming

Questioning
e Introduction and explanation
e Group discussion
e Presentation
e Exploring internet
4.3 Pre-Lesson Preparations
Ahead of beginning the lesson:
e obtain or prepare suggested teaching aids, obtain documentaries on population
movements, and their socio-political organizations and legacies.
e give internet exploring and reading assignments to students both from the text.
4.4 Presentation of the lesson
A. Lesson introduction
Brainstorming is a motivating factor which makes students curious and draws their
attention to the lesson. And also, be sure that the students were introduced with the

objectives of the lesson. You may begin the lesson by asking questions such as:
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e What is population movement? Discuss in group.
e What were the causes of population movements in Ethiopia and the Horn?
e What were the main directions of Oromo population movement?
B. Body of the lesson
After introduction of the lesson:
e group learners and let them discuss on the population movements and
expansion of Afar, Argoba, Somali and Oromo in group.
e cxplain about population movements and expansion of Afar, Argoba, Somali
and Oromo.
e bring a documentaries/video related to the population movements, expansion
and integration in Ethiopia.
e Let the students to locate the main directions of Oromo population movement
on Ethiopian map and show to their classmate.
C. Stabilization
Summarize of the following points:
e population movements of Afar, Argoba, Somali and Oromo.
e cxpansion and integration.
e The consequences of population movement in Ethiopia.
4.5 Evaluation and Follow-up
A) Evaluation
To make sure that your students have understood the essential concepts of the lesson by
asking questions
e What is population movement?
e What were the causes of population movements in Ethiopia and the Horn?
e (Can you indicate the main directions of Oromo population movement?
B) Follow up
Motivate your students to raise issues and discuss the effects of population movements
in Ethiopia and the Horn.
e observes the group’s activities by reviewing and reflecting on individual
achievements.
e makes effective use of reflection with groups and individuals.
e check the activity done by students and provides positive and constructive
feedback.
C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
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Activity 7.6

1. The Oromo population movement and expansion brought about far- reaching changes in the
Ethiopia and the Horn. Among these were:

A. fundamental changes in the demographic picture of the Ethiopian region (it forced the
Damot and Gafat peoples to be assimilated with the Oromo or to move out of their
region to the north and intermingle with the Christian community of the area).

B. the weakening of Adal and the destruction of such states as, Damot, Bizamo and
Enarya.

C. termination of the age-old conflict between the sultanate of Adal and the Christian
kingdom,

D. Cultural inter- mixing took place between the Oromo and other peoples of the region.

E. permanent settlement of some Oromos outside Ethiopia, such as in Kenya

F. further weakening of the Christian Kingdom and shift of its political center from
Shewa in the south to the Gondar area in the north and

G. gradual transformation of the Oromo into sedentary agriculturalists, their adoption of

Islam and Christianity, and evolution of Oromo feudal kingdoms in the course of time.

7.6 Gadaa $ystem of the Oromo (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

e discuss the Oromo Gadaa system.
2. Contents:

e (Gadaa System of the Oromo
3. Overview:
The Gadaa system organized the Oromo society into age-grades and generation sets
delineating members’ social, political, and economic responsibilities. It was an
institution through which the Oromo socially organized themselves, administered their
affairs, defended their territories, maintained law and order, and managed their
economies. The Gadaa system constituted elements of democracy such as periodic
succession and power sharing to prevent a one-man rule. The Gadaa system functioned
by the cyclical power transfer from one Gadaa class to the next every eight years. Gadaa
constituted rules of arara (conflict resolution), guma (compensation) and rakoo (marriage).
4. Teaching-Learning Process

4.1 Suggested Teaching Aids

e Pictures indicating Gadaa System of the Oromo People
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e Chart showing the power transfer of the Oromo Gadaa system
¢ wall map of Ethiopia indicating Oromia where Gadaa practiced
e Documentaries on the Oromo Gadaa system

4.2 Suggested Teaching Methods

¢ Brainstorming

Questioning

Group discussion

Presentation

Role play

Internet exploring
e Debate
4.3 Pre-Lesson Preparations
Prepare or make ready the required teaching aids to support your instruction plan, your
instruction and update yourself with up -to- date information concerning the lesson. Refer
to materials that can help you develop better understanding of population-related issues.
4.4 Presentation of the lesson

A. Lesson introduction
Before presenting the lesson to the students, you should conduct a brainstorming session
with the students so as to identify their areas of weaknesses and strengths and thereby
gain information on which to base and plan your instruction. This would help you to
identify the existing gaps in the students learning. You can start your lesson by raising such
questions as:

e What is the Gadaa System?

e How power transfer took place in it?

e What were the main features of the Gadaa System?

e What was the role of Abba Gadaa?
Be sure that the students understand the objectives of the lesson.

B. Body of the lesson
Following the responses of your students, try to give a general highlight on the Gadaa
System.
Continue the discussion by defining the terms such Gadaa, Abba-Gadaa

e Present an overview of the unit in few statements to the class.

e Divide learners into groups and let them discuss on the Oromo Gadaa system.

¢ Bring documentary/video related to the Oromo Gadaa System. After listening/

watching ask them to write a short report and present it to their classmates.
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o Let the students to locate the main Gadaa sites.
C. Stabilization
Give a short summary of the following points:
e Gadaa System of the Oromo.
e The main features of the Oromo Gadaa System.
4.5 Evaluation and Follow-up
A) Evaluation
Check whether your students have achieved the expected levels of competence or not. In
doing so ask your students questions from the lesson you taught. You can ask the learners
questions like the following:
e What is the Gadaa System? How power transfer took place?
e What was the role of Abba Gadaa?
e What were the main features of the Gadaa System?
B) Follow up
Motivate your students to ask questions or raise critical issues and discuss.
Shows students examples of good outcomes from previous lessons; States what s/he
expects each student to have achieved by the end of the lesson.
e Ask students to peer assess their work.
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Makes effective use of reflection with groups and individuals.
e Check the essay done by students and provides positive and constructive
feedback.
e Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback which leads students to recognize their next steps.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 7.7
1. Gadaa system has the principles of checks and balances and division of power.
The political philosophy of Gadaa is based on three main values: terms of periodic
succession of every eight years, balanced opposition among five parties, and power
sharing between higher and lower levels. In the Gadaa system, generation, age, sex,

and class were the guiding criteria in labor division and the sharing of responsibilities.
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Activity 7.8

1. The Abba Gadaa or Abba Boku served as the spokesman of the reigning set. He did
not have absolute power. The supreme authority rested up on the assembly (chaffe),
which consisted of all members of the ruling Gadaa class or those in the sixth Gadaa
grade (41 — 48 years).

7.7 Moggasa and Guddifacha (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e point out the main features and practice of the Moggasa and Guddiacha System
of the Oromo.
e cxplain the consequences of Moggasa and Guddiacha System of the Oromo.
2. Contents:
e Moggasa and Guddifacha
3. Overview:
The Oromo contact with diverse peoples in the sixteenth century brought
far-reachingintegrations amongpeoples across ethnic and religious background. The Oromo
integrated non-Oromo through two adoption mechanisms: Guddifacha (refers to the
adoption of a child by a foster parent) and Moggasa. Guddifacha (was a system of adopting
non-Oromos commonly known as Oromsu. The Oromo also adopted cultures and
traditions of the people with whom they came into contact. The case in point is the
adoption of monarchical systems and the integration of the Oromo to the Christian and
Muslim states.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures
e Maps
e Documentaries on the Moggasa and Guddifacha of the Oromo People
4.2 Suggested Teaching Methods

¢ Brainstorming questions

Questioning

Group discussion

Presentation

Role play
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e Report writing
4.3 Pre-Lesson Preparations
e Collect teaching aids and teaching materials.
e Refer to materials that are relevant to the topic you are teaching.
4.4 Presentation of the lesson
A. Lesson introduction
Before you start teaching the topic, supervise the extent to which your students are
familiar with the topic. Relate the lesson with the previous topic i.e Gadaa system and
ask them to associate their past experience with the present lesson. This can be conducted
with brainstorming session with the students’ asking questions like the following:
e What were Moggasa and Guddifacha system of the Oromo People?

e What is contribution indigenous system of to the modern society of Ethiopia?
Be sure that the students understand the objectives of the lesson.

B. Body of the lesson
Following the responses of your students, try to give a general highlight on the
Renaissance.

e Present an overview of the lesson in few statements to the class.

o Let the teacher explain Moggasa and Guddifacha of the Oromo People.

e Let the teacher divide learners into groups and let them discuss on the Moggasa
and Guddifacha of the Oromo People.

e Let the teacher bring a documentary/video related to the Moggasa and
Guddifacha of the Oromo People. After listening / watching ask them to write a
short report and present it to their classmates in 5 minutes.

C. Stabilization

Give a short summary of the following points:
e Moggasa and Guddifacha system of the Oromo.
e The consequences of Moggasa and Guddifacha system of the Oromo.
4.5 Evaluation and Follow-up
A) Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following.

e What were the consequences of Moggasa and Guddifacha system of the
Oromo?

B) Follow up

Checkthestudents’understandingofthelessonbygivingthemanexercisetodoindependently.

e Give assignment to each group to be done in their localities.
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e The assignment is action research on adoption system.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

Activity 7.9

1. The moggasa and guddifacha culture allowed other peoples to mix up with the
Oromos and live together in peace. So, in the process of their expansion,
the Oromo were able to adopt much of the population they came across into
themselves and use them in their wars with the next group. The process significantly
contributed to the social cohesions, national integration, and the revival of
long-distance trade. The interactions also resulted in an exchange of socio-cultural
valuesandinstitutions. Several peopleintheneighborhood ofthe Oromoadopted Gadaaa
system and Oromo language. Likewise, the Oromo adopted the cultures and traditions
of the people with whom they came into contact. The case in point is the adoption of
monarchical systems and the integration of the Oromo to the Christian and Muslim
states. On a larger scale, the Oromo contact with diverse peoples in the sixteenth
century brought far-reaching integrations among peoples across ethnic and religious

backgrounds.

7.8 Egalitarian $ystem of Governance (2 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e cxplain an egalitarian democracy in Ethiopia among the Sidama, Gedeo, Konso
and Burji.
e draw a sketch map of Ethiopia and show the site of egalitarian democracies in
Ethiopia.
2. Contents:
e Egalitarian System of Governance
3. Lesson Overview:
The Sidama had an indigenous system of governance led by the Mote (king). The Mote
exercised political and administrative authority in consultation with the council of
elders called Songo. Songo. Sidama society was divided into generation-sets called
Luwa. The Gedeo traditional governance system is known as ballee. The system had
five grades each lasting for eight years. It is based on an age system and has similarities

with the Gadaa system of the neighboring Gujji Oromo. Political organization among the
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Konso was non-centralized. Power was shared among different individuals and groups.
Traditional Burji administration had an elective system known as basha (shumet). Under the
basha system, appointment took place in different ceremonies in which official titles were
conferred.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Pictures indicating egalitarian democracies in Ethiopia (Sidama, Gedeo,
Konso, Burji etc.).
e Chart showing the frequencies of practices of an egalitarian democracy in
Ethiopia (Sidama (Luwa), Gedeo, Konso, Burji etc.).
e Map of Ethiopia indicating places of egalitarian democracies in Ethiopia
(Sidama, Gedeo, Konso, Burji etc.).
e Documentaries on the egalitarian democracies in Ethiopia (Sidama, Gedeo,
Konso, Burji etc.).
4.2 Suggested Teaching Methods

Brainstorming questions

Questioning

Introduction and explanation

Group discussion

Presentation
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain or prepare pictures indicating egalitarian
democracies in Ethiopia (Sidama (Luwa), Gedeo, Konso, Burji etc.). Prepare also a Chart
showing the frequencies of practices of an egalitarian democracy in Ethiopia (Sidama
(Luwa), Gedeo, Konso, Burji etc.). Obtain also documentaries on the practices of an
egalitarian democracy in Ethiopia (Sidama (Luwa), Gedeo, Konso, Burji etc.). Give
reading assignments to students both from the text and other relevant reading materials.
4.4 Presentation of the lesson
A. Lesson introduction
You might use your own method of presenting the lesson in a way you see fit for that
particular topic. You may begin the lesson by asking questions such as:
e What is an egalitarian democracy? Where it was practiced?
e Which ethnic groups in Ethiopia are practicing an egalitarian democracy?
e What reasons do you suggest for the development of an egalitarian democracy

in Ethiopia?
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B. Body of the lesson
Following the responses of your students, try to give a general highlight on the egalitarian
democracies in Ethiopia.

e Explain the egalitarian democracies in Ethiopia (Sidama (Luwa), Gedeo,
Konso, Burji...).

e Group learners into groups and let them discuss on the egalitarian democracy
(Sidama (Luwa), Gedeo, Konso, Burji...).

e Let the learners to use internet to search on the practice of egalitarian
democracy by different Cushitic groups in Ethiopia. Give time for students to
reflect on the egalitarian democracies in Ethiopia.

e Bring a documentary/video related to the egalitarian democracies in Ethiopia
(Sidama (Luwa), Gedeo, Konso, Burji...).

e After listening / watching ask them to write a short report and present it to their
classmates in 5 minutes.

e Let the students to locate the main site of egalitarian democracies in on
Ethiopian (Sidama (Luwa), Gedeo, Konso, Burji...) map and show to their
classmate.

C. Stabilization

Give a short summary of the following points:
e Egalitarian System of Governance: Sidama (Luwa), Gedeo, Konso, Burji...
4.5 Evaluation and Follow-up
A. Evaluation
At the end of the lesson, make sure that your students have understood the essential
concepts of the lesson by asking questions and giving them tasks like the following

e What is an egalitarian democracy? Where it was practiced? Use map of
Ethiopia to show the site.

e Which ethnic groups in Ethiopia are practicing an egalitarian democracy?

e What reasons do you suggest for the development of an egalitarian democracy
in Ethiopia?

B. Follow up

Check the students’ understanding of the lesson by giving them an exercise to do
independently.

e Give assignment to each group to be done in their localities.

e The assignment is action research on adoption system.

C) Activities in the Textbook: Below you can find possible answers for
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activities in the lesson
Activity 7.10
1. Help students to write a paragraph about women and power in their localities. For
instance, Fura among the Sidama, Ako Manoye among the Oromo, Yodit Gudit in
northern Ethiopia... etc.
Activity 7.11

1. Sidama, Oromo, Gedeo, Burgi, Konso, ... etc

Possible Answer for Unit Seven Review Questions
Part I: True/False Items

1. True 2. False 3. True 4. False 5. True 6. False 7. True
Part II: Matching Items
1. C 2.E 3.D 4.B 5.F 6 . A

Part I1I: Multiple Choice Items
1. C 2.D 3.B 4.D 5.B 6.D
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O

Political, $ocial and Economic Processes in
Ethiopia, Mid~ 16'" to Mid~ 19'" Centuries

Total Periods Allotted: 12 Periods
1. Unit Introduction
This unit deals with the wide-ranging political and socio-economic developments
that took place in the Ethiopia from the mid-16" to the mid-19" centuries. Various
socio-economic and political processes took place in Ethiopia unlike the preceding
period, which is discussed in Unit Seven. During 13" to Mid-16" centuries, the Christian
Kingdom was the dominant power. But in the time under discussion political power was

decentralized across the country.

his unit discusses how peoples in the southern half of the Ethiopian region had developed
their own independent states and how some of the independent polities that flourished
to the western, southern and eastern Ethiopia. In these polities, this section describes,
ways in which economic, political and social process was organized. The differences and
similarities that existed among them as well as societies which are not so highly organized

were highlighted.

The next section of the unit describes changes and continuities in the Christian kingdom
from the mid-16™ to the mid-19™ centuries. This section explains how the Christian
kingdom confined at Gondar after the conflict the Sultanate of Adal. Once again it explains
in what way the efforts of revival of Christian kingdom were upset by elements of regional
power struggle that was called the Zemene Mesafent. Through this period the Christian
Kingdom entered into chaos. This unit would form a significant setting to comprehend
the dynamic forces of the creation of the modern Ethiopian which would be discussed in
grade 10.
2. Unit Learning Outcomes:
At the end of this unit, learners will be able to:

e escribe peoples and states of Ethiopia from mid-16™ —mid 19" Centuries.

e explain the major socio-economic and political structure of Ethiopia during

the period.
e explain major features and achievements of the Gondarine period.
e identify the main characteristic features of the Zemene Mesafint and the

Yejju Dynasty.
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3. Main Topics of the Units
8.1.1 Southern states
8.1.2 Western states
8.1.3 Eastern states
8.1.4 Gondarine Period
8.1.5 Zemene Mesafint
8.1.6 The Yejju Dynasty
8.1.7 The Kingdom of Shewa

8.1 Peoples and $tates of the Eastern, Central, Southern and
Western Regions
8.1.1 Southern $tates (4 periods)

1. Competencies:

At the end of this lesson, learners will be able to:
e describe the source of political power in the peoples and states in southern,
western and eastern Ethiopia.
e explain the socio-economic and political structure of Omotic, Cushitic, Semitic
and Nilotic peoples.
e show the competitive and cooperative forms of political dynamics between
peoples Omotic and Cushitic states socio-political structure.
e value the historical, cultural and political values shared by different peoples of
Ethiopia.
2. Contents:
e Omotic States and Peoples under 7ato system

e Omotic States and Peoples under Kawo/Kati system

Cushitic States and Peoples under Sera-Woma system

e Gedeo

e Konso

e Gurage chiefdoms
3. Overview:
This section gives a review of some polities that flourished in the southern part of Ethiopia
in the period and their major political, economic and social features. From the middle of
the 16™ to the middle of the 19 centuries, the many people of the Ethiopia were politically

autonomous and independent polities flourished. They led an independent position from
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the domination of either the Christian Kingdom or any other power of their kind. They
also survived the Oromo pressure and wars of Imam Ahmed.

The states include Omotic Kafa, Yem Wolayta, Dawuro, Gamo, Gofa, Konta, Basketo, ...
and Cushitic Hadiya, Kambata, Sidama, Tambaro, Kabena, Halaba, Gedeo, Konso and
Burji.

They also existed as independent political entity for three successive centuries until late
19th century. Yet these polities and their people maintained a sort of relationship through
trade, marriage and conflicts over resources.

Due to such process these polities either expanded their territory or lost territory. These
states seem to have similar economic and political systems. One could see clearly the
importance of mobility of ideas and peoples by looking at the histories of many of the
peoples of Ethiopia and the Horn.

In southern and western Ethiopia, many people are made up of a large number of clans.
Many of these clans are indigenous. Still many others, however, trace their origins from
peoples who live close by or at other times in distant places.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Chart or Map of languages
e Map indicating the distribution of states in Ethiopia, 16" to 19" centuries
e Documentaries on socio-economic and political issues of states
e Videos and films
Real objects such as insignia of offices in various states
4.2 Suggested Teaching Methods

e Brainstorming

e Group discussion
e Gaped lecture
e Jigsaw group projects
e Guest speaker
e Independent reading
¢ Internet exploring
e Story telling
e Biographical teaching
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, collect some picture related to the states of the

southern, western, eastern and central regions of Ethiopia in the ninth and tenth century;
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their emblems, palaces, blinding and mosques. Let students reading from textbook in
group to list states in Southern, western and central Ethiopia between 16" to 19" centuries.
4.4 Presentation of the lesson
A. Lesson introduction
Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:

e What ecological and economic conditions do you think facilitated the formation
of enduring states in south, western and eastern Ethiopia?

e Remind them about the distribution pattern of the various languages and
settlement pattern of Ethiopia that they learned in unit three.

e Write on the list of states and peoples under period of study.

B. Body of the lesson

Listen to the students’ responses to the above questions and try to identify where your
students are in the due course of your instruction. Based on the descriptive and illustrative
information given in the student textbook:

e Make your own presentation to the class by basing yourself on what has been
provided by the students as response to the above questions. Discuss about the
Omotic, Cushitic, and Guraghe chiefdoms.

e By displaying the teaching aids which you have arranged earlier to the class,
make the students say something about the concept of economic growth and
development the Omotic, Cushitic, and Guraghe chiefdoms

e Give a sample list of titles traditional administration and let the students sort out
them in to their proper categories.

e Group students to list the different peoples and states of Omotic, Cushitic,
and Guraghe chiefdoms and give their own critiques. You can make use of
the sketch map of the geographical distribution of the Omotic, Cushitic, and
Guraghe chiefdoms in order to help discussion let them present to their
classmates.

C. Stabilization

Sum up the following points:

e The Kingdoms and states in the south, central and south-western Ethiopia
survived until late 19" century like other.

e How they survived the Oromo pressure and existed as independent political
entities for three successive centuries.

e Their kings had the royal titles, some are centralized and others are loosely
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organized.
4.5 Evaluation and Follow-up
A) Evaluation
To check the level of understanding of your students of the lesson and be sure that the
expected levels of competence are achieved, ask students some questions from your
lesson. Note that your questions should be based on the stated specific objectives of the
lesson. You can ask the students’ questions like the following.
e How long states exited in south, central and south-western Ethiopia?
e How do you describe the relationship between states in southern half of
Ethiopia and the Christian kingdom from the middle of the 16™ to 19" centuries?
Shows students examples of good outcomes from previous lessons; ask students to peer
assess their work; and providing feedback which leads students to recognize their next
steps and how to take them.
B) Follow up
Ask your students to do the following:
e Check that they have listed the states under discussion.
e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
e Draw a map and list some states under discussion and then ask students to
locate where they were found distributed in Ethiopia.
e Observes the group’s activities by reviewing and reflecting on individual
achievements..
e Makes effective use of reflection with groups and individuals.
e Ask students to suggest improvements that could be made to another student’s
work.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.1
1. Kafa and Yem used almost similar title i.e., tato. This is resulted from their relation
with the kingdom of Enarya.
2. Christianity introduced to these regions through Enarya. They had relation with

Christian kingdom until they were cut off after the Oromo population movement.

Activity 8.2
1. The Omotic states defended their boundaries by using fortifications are called Kella.
It gives us how people of these places defended their territory.

149



History Grade 9 Teacher’s Guide

2. The Wolayta side bordering the Omo River, the remnants of a wall, which the

local people called [jajo kella or the “Wall of Ijajo”. Konso Cultural Landscape
is an arid property of stone walled terraces and fortified settlements in the Konso
highlands of Ethiopia. It constitutes a spectacular example ofa living cultural tradition of
generations adapted to its dry hostile environment. In Kafa there was practice digging
trenches for defense. These are to mention few. The Harari also built the Jogol gimb

to defend themselves.

3. Help students how to write a paragraph per each state and people by using internet.

Activity 8.3

1.

A federation was formed at the summit of Mount Ambaricho by seven clans of
Kambata. Mount Ambaricho, with an elevation over 3000 meters above sea level,
served as socio-political center for Kambata kings and society up to late 19" century.
It was not occupied by the force of Imam Ahmed. Orthodox Church objects were
hidden in caves on Mt. Ambaricho. Therefore, Ambaricho has cultural or political
significance. Crosscheck that students have mentioned:

e Aksum

e Fasil Ghebi, Gondar
Hara Jugol, the Fortified Historic Town

Konso Cultural Landscape

e Rock Hewn Churches, Lalibela

o ctc.
Since the mid-16" century, several states emerged by the people who belong to the
“Highland East Cushitic” languages. These include: Hadiya, Kambata, Sidama,

Tambaro, Kabena, Halaba, Gedeo, Konso and Burji.

8.1.2 Western $tates (2 Periods)

1. Competencies:

At the end of this lesson, learners will be able to:

e describe the source of political power in the peoples and states in western
Ethiopia.

e cexplain the socio-economic and political structure of Nilotic peoples.

e value the historical, cultural and political values shared by different peoples of

Ethiopia.

2. Contents:

e oromo Monarchies: Gibe States, Leqa States
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e Sheikdoms and Peoples of Beni-Shangul Gumuz.
e Local Chiefs of Gambella peoples
3. Overview:
Under this lesson a review of some polities that flourished in the western part of
Ethiopia in the period under discussion and their major political, economic and social
features. In various part of Ethiopia people were politically autonomous and administered
independent polities, from the middle of the 16" to the middle of the 19" centuries. Like
southern part of Ethiopia, they led an independent position from the domination of either the
Christian Kingdom or Sultanate of Adal. Yet these polities and their people maintained a
sort of relationship through trade, marriage and conflicts over resources.
Due to such process these polities either expanded their territory or lost it as well. By
looking at the clan histories of many of the peoples of Ethiopia, one could see clearly the
importance of mobility of ideas and peoples. In western Ethiopia, many people are made
up of a large number of clans. Many of these clans are indigenous.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Charts
e Map indicating the distribution of states in Ethiopia, 16™ to 19" century

e Documentaries on socio-economic issues of states and peoples

Real objects such as insignia of offices in various states
e Videos
e Films
4.2 Suggested Teaching Methods
¢ Brainstorming
e Group discussion
e Gaped lecture
e Jigsaw group projects
e Guest speaker
e Independent reading
e Internet exploring
e Story telling
¢ Biographical teaching
4.3 Pre-Lesson Preparations
Obtain or prepare teaching aids that indicates the distribution of states in Southern, western

and central Ethiopia.
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e Let students reading from textbook in group to list states in Southern, western
and central Ethiopia between 16" to 19" centuries. Then let them in groups to
draw a map showing the distribution pattern.

4.4 Presentation of the lesson
A. Lesson introduction
First, explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:

e Remind them about the distribution pattern of the various languages and
settlement pattern of Ethiopia that they learned in unit three.

e Write on the list of states and peoples under period of study.

B. Body of the lesson

After the responses of students, try to give an overview of the topic in few statements
to the class. Based on the descriptive and illustrative information given in the student
textbook:

e Discuss about the Oromo monarchies, sheikdoms in the west and chiefdoms of
Gambella.

e Give a sample list of titles traditional titles and let the students sort out them in
to their proper categories.

e Group students to list the different peoples and states of western Ethiopia and let
them to give their own critiques in the formation of these chiefdoms and their
contribution in Ethiopia.

e You can make use of the sketch map of the geographical distribution of the
monarchies or chiefdoms in order to help the discussion.

C. Stabilization

Give a short summary of the following points:

e the location of western states between 16™ to 19" centuries by using map.

e discuss the sources of political power in states in western Ethiopia.

e historical, political and cultural standards by different peoples of Ethiopia.

4.5 Evaluation and Follow-up
A) Evaluation
To see if the expected levels of competence and behavioral changes have been achieved,
you can direct some activities that relate to your lesson, such as:
e locate the states western Ethiopia by using map,
e discuss the sources of political power in states in western Ethiopia.

e what socio-political and economic conditions do you think facilitated the
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formation of enduring states in western Ethiopia?
B) Follow up
To further widen the students understanding of states in the western Ethiopia:
e draw a map and list some states under discussion and then ask students to locate
where they were found distributed in Ethiopia.
e check that they have listed the states under discussion.
e write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
e observe the group’s activities by reviewing and reflecting on individual
achievements and make effective use of reflection.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.4
1. Damot, Gafat and Bizamo
2. Besides agriculture, the economy of Leqa states was based on the Ethio-Sudanese
frontier trade.

Activity 8.5
1. As aresult of continuous interactions between the local Benishangul -Gumuz and the
Arabic speaking merchant immigrant families from Sudan, a number of small Muslim

Sheikhdoms were formed.

8.1.3 Eastern $tates (2 Periods)

1. Competencies:
At the end of this lesson, learners will be able to:
e Describe the source of political power in the peoples and states in eastern
Ethiopia.
e Value the historical, cultural and political values shared by different peoples of
Ethiopia.
2. Contents:
e Harar
o Afar
e Somali
3. Overview:

This section gives a review of some polities that flourished in the eastern part of
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Ethiopia in the period and their major political, economic and social features. They led an
independent position from the domination of either the Christian Kingdom or any other
power of their kind. Yet these polities and their people maintained a sort of relationship
through trade, marriage and conflicts over resources. Due to such process these polities

either expanded their territory or lost territory.

One could see clearly the importance of mobility of ideas and peoples by looking at the
clan histories of many of the peoples of Ethiopia and the Horn. In southern and western
Ethiopia, many people are made up of a large number of clans. Many of these clans are
indigenous. Still many others, however, trace their origins from peoples who live close by
or at other times in distant places.

4. Teaching-Learning Process

4.1 Suggested Teaching Aids
e Chart or Map of languages

e Map indicating the distribution of states in Ethiopia, 16™ to 19" centuries

Documentaries on socio-economic and political issues of states
Videos and films

Real objects such as insignia of offices in various states

4.2 Suggested Teaching Methods

e Brainstorming

e Group discussion
e Gaped lecture
e Jigsaw group projects
e Guest speaker
¢ Independent reading
e Internet exploring
e Story telling
e Biographical teaching
4.3 Pre-Lesson Preparations
Before you begin teaching the lesson, obtain teaching aids that indicates the distribution
of states in Southern, western and central Ethiopia. Let students reading from textbook
in group to list states in Southern, western and central Ethiopia between 16™ to 19™
centuries. Then let them in groups to draw a map showing the distribution pattern.
4.4 Presentation of the lesson
A. Lesson introduction

Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
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each lesson by raising questions such as:

e What ecological and economic conditions do you think facilitated the formation
of enduring states in south, western and eastern Ethiopia?

e Remind them about the distribution pattern of the various languages and
settlement pattern of Ethiopia that they learned in unit three.

e Write on the list of states and peoples under period of study.

B. Body of the lesson

Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction.

Then, make your own presentation to the class, based on the students’ responses to the
above questions.

By displaying the political maps:

e Discuss about the Omotic, Cushitic, and Guraghe chiefdoms.

e Give a sample list of titles traditional administration and let the students sort out
them in to their proper categories.

e Group students to list the different peoples and states of Omotic, Cushitic,
and Guraghe chiefdoms and give their own critiques. You can make use of
the sketch map of the geographical distribution of the Omotic, Cushitic, and
Guraghe chiefdoms in order to help discussion.

e Organize the classroom into small groups and let students discuss on the
Omotic, Cushitic and other states in Ethiopia during the period and present to
their classmates.

C. Stabilization

Give a short summary of the following points:
o the classification of languages in to super-families and families by using flow
Discuss about the Omotic, Cushitic, and Guraghe chiefdoms
4.5 Evaluation and Follow-up
A) Evaluation
Before formally concluding your lesson, conduct a brainstorming session with your
students to assess the students’ level of understanding, to check the effectiveness of
the teaching-learning experience, and to see if the expected levels of competence and
behavioral changes have been achieved. You can direct some activities that relate to your
lesson, such as:
e Shows students examples of good outcomes from previous lessons;

e States what s/he expects each student to have achieved by the end of the lesson
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e Ask students to peer assess their work;
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Makes effective use of reflection with groups and individuals.
e Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback which leads students to recognize their next steps and how
to take them.
B) Follow up
Check the students’ understanding of the lesson by following the activities and giving
them feedback.
Check that they have listed the states under discussion.
Write responses on the blackboard for questions on the end of the lesson and let students
compare it with their response.
e Draw a map and list some states under discussion and then ask students to
locate where they were found distributed in Ethiopia.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.6
1. Harar served as a political center of the Sultanate of Adal up to the sixteenth
century. It also existed as a center of Islamic studies. Following the Oromo
movement, the Walasma rulers abandoned it and moved to Awsa.

2. Semitic

8.1.4 Gondarine Period (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e describe the major features and achievements of the Gondarine period
e show appreciations for the achievements of the Gondarine period
2. Contents:
* Gondarine Period
3. Overview:
This section describes major features and achievements of the Gondarine period.

Gondar was founded by Fasilades in 1636. It became permanent capital city of the Christian
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kingdom, after Aksum and Lalibala. Before 1636 Gondar was a well-known market
place, strategically located on the long-distance trade route linking the south-western
region with Masawa and Metemma. Gondar thus became a famous commercial centre and
known for its architectural achievements and building technology following the tradition
of Aksum and Lalibala.

Gondarine kings-built castles, churches bridges and swimming pools in Gondar.
However, later on Gondar declined as an important political center and economic
prosperity. Instead, political disorder and court intrigues became common in Gondar.
Emperor Fasiladas restored the Orthodox faith and expelled the Jesuit missionaries
from Ethiopia. This was followed by a new close-door policy of the Ethiopian emperors
towards Europe and the Europeans. Instead, the Ethiopian emperors encouraged closer
relations with the neighbouring Muslim countries. The isolation of Ethiopia from Europe
continued until the early 19" century.

4. Teaching-Learning Process

4.1 Suggested Teaching Aids
e Chart or Map of languages

Documentaries on socio-economic and political issues of states

Map indicating the distribution of states in Ethiopia, 16th to 19th century

Real objects such as insignia of offices in various states
Videos and films
4.2 Suggested Teaching Methods

¢ Brainstorming

e Group discussion

e Gaped lecture

e Jigsaw group projects

e Guest speaker

¢ Independent reading

e Internet exploring

e Story telling

e Biographical teaching

4.3 Pre-Lesson Preparations

Before you begin teaching the lesson, obtain teaching aids that indicates the distribution
of states in Southern, western and central Ethiopia. Let students reading from textbook in
group to list states in Southern, western and central Ethiopia between 16" to 19" centuries.

Then let them in groups to draw a map showing the distribution pattern.
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4.4 Presentation of the lesson
A. Lesson introduction
Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:
What ecological and economic conditions describe Gondar period?
Remind them about how the Christian kingdom pushed towards north-western part of
Ethiopia and established its capital at Gondar.
B. Body of the lesson
Following the responses of your students, try to give an overview of the topic in few
statements to the class. Based on the descriptive and illustrative information given in the
student textbook:
¢ Discuss about the establishment of Gondar as capital city of Christian Kingdom.
e Group students to list the achievements of Gondar period.
e Organize the classroom into small groups to describe the achievements of
Gondar period.
C. Stabilization
Give a short summary of the following points:
¢ By using map show students, the location of Gondar.
e List the achievements of Gondar period.
4.5 Evaluation and Follow-up
A) Evaluation
Before formally concluding your lesson, conduct a brainstorming session with your
students to assess the students’ level of understanding, to check the effectiveness of
the teaching-learning experience, and to see if the expected levels of competence and
behavioral changes have been achieved. You can direct some activities that relate to your
lesson, such as:
e Shows students examples of good outcomes from previous lessons;
e States what s/he expects each student to have achieved by the end of the lesson
o Ask students to peer assess their work;
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Makes effective use of reflection with groups and individuals.
o Ask students to suggest improvements that could be made to another student’s
work.

e Providing feedback which leads students to recognize their next steps and how
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to take them.
B) Follow up
Check the students’ understanding of the lesson by following the activities and giving
them feedback.
e Check that they have listed the states under discussion.
e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
e Draw a map and list some states under discussion and then ask students to
locate where they were found distributed in Ethiopia.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.7
1. Mentewab was the wife of Emperor Bakafa. She dominated the last stage of the
Gondarine period. Soon after the death of Bakafa she began to rule over the kingdom
as a regent for her young son and the successor of Bakafa, Iyasu II (1.1730-55) until
he died in 1768, she was supported by her strong brother, Welde Leul, on whom she
bestowed the prestigious title of Ras Bitweded. Mentewab lost power in 1769 to the
Tigrean warlord, Ras Michael Sehul. Michal Sehul came to Gondar, killed the
reigning king, Iyoas (1755-1769), and took over the title of Ras Bitweded.
Teacher also helps students to discuss the role of women in political affairs among your

society.

8.1.5 Zemene Mesafint (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
¢ identify the main characteristic features of the Zemene Mesafint.
e Jocate using a map a competing region for political upper hand during Zemene
Mesafint.
e value the historical, cultural and political standards shared by different peoples
of Ethiopia.
2. Contents:
e Zemene mesafint
3. Overview:

This lesson describes about many regionally based northern Ethiopian war lords used to
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fight each other for different objectives. They fought to expand their regional territories, to
assume the title of Ras Bitwodad so as to collect as much tribute as possible in the name

of puppet kings. This period of warlords ‘predominance came to be known as the Zemene

Mesafint. It lasted between 1769— 1855.

Besides the regional power conflicts, the Zemene Mesafint also witnessed an intense
doctrinal controversy within the Orthodox Church over the number of births of Christ.
This further weakened the central government. The burdens of the zemene mesafint
were carried by the peasantry who were obliged to feed the army of belligerent lords.

They were also looted and plundered by feudal army as well as by the shiftas. All this

Teacher’s Guide

discouraged surplus production which in turn affected the development of trade.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids

Charts

Documentaries on socio-economic and political issues of states

Map indicating the distribution of competing regions in Ethiopia during
Pictures of leaders during Zemene Mesafint

Real objects such as insignia of offices in various states

Sketches
Videos and films

4.2 Suggested Teaching Methods

Brainstorming
Biographical teaching
Debate
Demonstration
Discussion
Explanation

Group discussion
Independent reading
Internet exploring
Jigsaw group projects
Question and answer

Story telling

4.3 Pre-Lesson Preparations

Obtain teaching aids that indicated.

e Arrange student visits to museums, architectural centres like Gondar and Harar
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and other areas where such facilities are found.

e Collect some picture related to the states of the southern, western, eastern
and central regions of Ethiopia in the ninth and tenth century; their emblems,
palaces, blinding and mosques.

4.4 Presentation of the lesson

A. Lesson introduction

Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:
Remind them about Gondar period.
List the main characteristic features of the Zemene Mesafint.
Locate using a map a competing region for political upper hand during Zemene Mesafint
Value the historical, cultural and political standards shared by different
peoples of Ethiopia

B. Body of the lesson

Following the responses of your students, try to give an overview of the topic in few
statements to the class. Based on the descriptive and illustrative information given in the
student textbook:

e Open discussions on the Zemene Mesafint and the major regions involved in
the wars of the Zemene Mesafint. Make explanations using activities given on
the subject.

e Let the students identify in group the main features of Zemene Mesafint.

e Make the students to conduct a debate on the prominent women in Ethiopian
history, like /fege Mentewab.

e Let the students discuss about the peoples and states in the southern, western,
central and eastern Ethiopian regions. Encourage student discussion about the
basic economic activities of these regions and finally guide them to arrive at the
basic points of similarities and differences of these regions.

e Let the students discuss in group and reflect the revival of Ethiopia’s relations
with Europe.

e Arrange discussions and debate among the students on the vital issues available
in the unit.

C. Stabilization

Give a short summary of the following points:
¢ By using map show students, the location of Gondar.

e List the achievements of Gondar period.
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4.5 Evaluation and Follow-up
A) Evaluation
Before formally concluding your lesson, conduct a brainstorming session with your
students to assess the students’ level of understanding, to check the effectiveness of
the teaching-learning experience, and to see if the expected levels of competence and
behavioral changes have been achieved. You can direct some activities that relate to your
lesson, such as:
e Shows students examples of good outcomes from previous lessons;
e States what s/he expects each student to have achieved by the end of the lesson
e Ask students to peer assess their work.
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Makes effective use of reflection with groups and individuals.
o Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback which leads students to recognize their next steps and how
to take them.
B) Follow up
Check the students’ understanding of the lesson by following the activities and giving
them feedback.
Check that they have listed about the achievements of Zemene mesafint.
Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.8
1. During the Zemene Mesafint, various lords came to abuse their positions by making
Emperors and encroached upon the succession of the dynasty, by candidates among
the nobility. Religious controversies were main features of the time. The lords aspired

to collect taxes, dispense land grants, award military and civil.

8.1.6 Yejju Dynasty (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:

¢ identify the main characteristic features of the Yejju Dynaty.
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e locate using a map competing regions for political upper hand during Yejju
Dynasty.
e value the historical, cultural and political standards shared by different peoples
of Ethiopia.
2. Contents:
¢ Yejju Dynasty
3. Unit Overview:
This lesson describes how the Yejju dynasty dominated the period of Zemene mesafint.
Besides the regionalism, the Yejju dynasty fixed their capital at Debre-Tabor. They
became king makers.
4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Charts
e Documentaries on socio-economic and political issues of states

e Map indicating the distribution of competing regions in Ethiopia during

Pictures of leaders during Zemene Mesafint

Real objects such as insignia of offices in various states
Sketches

e Videos and films
4.2 Suggested Teaching Methods

¢ Brainstorming

e Debate

e Discussion

e Explanation
e Group discussion
¢ Independent reading
e Internet exploring
e Question and answer
e Story telling
4.3 Pre-Lesson Preparations
Obtain teaching aids that indicated.
Collect some picture related to the states of the southern, western, eastern and central
regions of Ethiopia in the ninth and tenth century; their emblems, palaces, blinding and

mosqucs.
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4.4 Presentation of the lesson
A. Lesson introduction
Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:

e Remind them about Gondar period.

e List the main characteristic features of the Yejju Dynasty.

e Locate using a map a competing region for political upper hand during Yejju
Dyansty.

B. Body of the lesson

Following the responses of your students, try to give an overview of the topic in few
statements to the class. Based on the descriptive and illustrative information given in the
student textbook:
e Open discussions on the Yejju Dynasty and the major regions involved in the
wars of the Yejju Dynasty. Make explanations using activities given on the
subject.
e Let the students identify in group the main features of Yejju dynasty.
e Let the students discuss about the peoples and states in the southern, western,
central and eastern Ethiopian regions. Encourage student discussion about the
basic economic activities of these regions and finally guide them to arrive at the
basic points of similarities and differences of these regions.
e Let the students discuss in group and reflect the revival of Ethiopia’s relations
with Europe.
e Arrange discussions and debate among the students on the vital issues available
in the unit.
C. Stabilization
Give a short summary of the following points:

¢ By using map show students, the location of Debre Tabor.

e List the achievements of Yejju Dynasty.

4.5 Evaluation and Follow-up

A) Evaluation
Before formally concluding your lesson, conduct a brainstorming session with your
students to assess the students’ level of understanding, to check the effectiveness of
the teaching-learning experience, and to see if the expected levels of competence and
behavioral changes have been achieved. You can direct some activities that relate to your

lesson, such as
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e Shows students examples of good outcomes from previous lessons;

o States what s/he expects each student to have achieved by the end of the lesson

e Ask students to peer assess their work;

e Observes the group’s activities by reviewing and reflecting on individual
achievements.

e Makes effective use of reflection with groups and individuals.

e Ask students to suggest improvements that could be made to another student’s
work.

e Providing feedback which leads students to recognize their next steps and how
to take them.

B) Follow up

Ask your students to do the following things:

e Check that they have listed about the achievements of Yejju Dynasty.

e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson
Activity 8.9
1. Ali Gwangul, or “Ali the great”, the founder of the Yejju dynasty, was a
powerful Ras from Yejju in the 1770s and 1780s.

8.1:7 The kingdom $hewa (1 Period)

1. Competencies:
At the end of this lesson, learners will be able to:
e describe the historical developments in Shewan region before 1696.
e cxplain the advantages of Shewan isolation from the wars of the Zemene
Mesafint.
2. Contents:
e The kingdom of Shewa
3. Overview:
The kingdom of Shewa emerged in Menz district around the late 17" or early 18%c.
Shewa did not involve in the constant wars of the Zemene Mesafnt and its successive
kings consolidated the kingdom. Under King Sahle Selase (r.1813-47) Shewa brought

several regions under its control and maintained law and order in the kingdom.
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4. Teaching-Learning Process
4.1 Suggested Teaching Aids
e Charts
e Documentaries on socio-economic and political issues of states
e Map indicating the distribution of competing regions in Ethiopia during
e Pictures of leaders during Zemene Mesafint
e Real objects such as insignia of offices in various states
Sketches
Videos and films
4.2 Suggested Teaching Methods
* Brainstorming questions
* Debate

¢ Discussion

* Explanation
* Group discussion
* Independent reading
* Internet exploring
* Question and answer
» Story telling
4.3 Pre-Lesson Preparations
Obtain teaching aids that indicated.

e Collect some picture related to the states of the southern, western, eastern
and central regions of Ethiopia in the ninth and tenth century; their emblems,
palaces, blinding and mosques.

4.4 Presentation of the lesson
A. Lesson introduction
Try to explain the objectives of each lesson topic you are going to deliver. Then, introduce
each lesson by raising questions such as:
Remind them about Gondar period.

e List the main characteristic features of the kingdom of Shewa.

e Locate using a map a competing region, for political upper hand during Yejju
Dyansty.

B. Body of the lesson

Following the responses of your students, try to give an overview of the topic in few

statements to the class. Based on the descriptive and illustrative information given in the
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student textbook:

Open discussions on the kingdom of Shewa. Make explanations using activities
given on the subject.

Let the students discuss about the peoples and states in the southern, western,
central and eastern Ethiopian regions. Encourage student discussion about the
basic economic activities of these regions and finally guide them to arrive at the
basic points of similarities and differences of these regions.

Let the students discuss in group and reflect the revival of Ethiopia’s relations
with Europe.

Arrange discussions and debate among the students on the vital issues available

in the unit.

C. Stabilization

Give a short summary of the following points:

By using map show students, the location of Debre Tabor.

List the achievements of Yejju Dynasty.

4.5 Evaluation and Follow-up
A) Evaluation

Before formally concluding your lesson, conduct a brainstorming session with your

students to assess the students’ level of understanding, to check the effectiveness of

the teaching-learning experience, and to see if the expected levels of competence and

behavioral changes have been achieved. You can direct some activities that relate to your

lesson, such as:

Shows students examples of good outcomes from previous lessons.

States what s/he expects each student to have achieved by the end of the lesson
Ask students to peer assess their work.

Observes the group’s activities by reviewing and reflecting on individual
achievements.

Makes effective use of reflection with groups and individuals.

Ask students to suggest improvements that could be made to another student’s
work.

Providing feedback which leads students to recognize their next steps and how
to take them.

B) Follow up

Ask your students to do the following things:

Check that they have listed about the achievements of Kingdom of Shewa.
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e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 8.10
1. The kingdom of Shewa served as political center during the revived
territorial expansion of the Christian Kingdom.

Possible Answer for Unit Eight Review Questions

Part I: Multiple Choice Items
1. B 2.A 3.B 4.C 5.B

Part II: Matching Items
1. D 2.C 3.A 4.E 5.B
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9,

The Age of Revolutions, 17504 to 1815
Total of Periods allotted: 7 Periods
1. Unit Introduction
This unit intends to acquaint you with the Age of Revolutions, 1750s to 1815.
Accordingly, the lessons in this unit cover, main political, economic and social
consequences of the industrial revolution, consequences of French revolution and the
Napoleonic period that followed it, the American Revolution and the congress of Vienna
discussed briefly. In order to facilitate your learning and to make it interesting to you,
major points and arguments are illustrated with examples and images. The unit closes
with a summary of the main points of each lesson, followed by review questions that
enable you to measure your achievements all through the unit.
2. Unit Learning Outcomes
At the end of this unit, learners will be able to:
e cvaluate the major changes during the Modern Europe.
e describe the causes and consequences of the French Revolution and American
War of Independence.
e discuss the contribution of the Industrial Revolution to humankind.
3. Main Topics of the units
9.1 Industrial Capitalism in Europe
9.2 French revolution
9.3 Napoleonic Era
9.4 American war of Independence
9.5 Congress of Vienna (1815)

9.1 Industrial Capitalism in Europe (2 Periods)

1. Competences
At the end of this lesson, the students will be able to:
e point out factors that led to the consolidation of capitalism in Modern Europe.
e write a report on the main political, economic and social consequences of the
industrial revolution.

e appreciate political, economic and social effects of Industrial Revolution.
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2. Contents:
e Political, Economic and Social effects of Industrial Revolution
3. Unit Overview
The consolidation of capitalism in Europe was an outcome of change in the methods of
producing cloth, iron, steel, and other manufactured goods. It was largely the replacement
of manual works by the new machines that made large-scale production of goods possible.
The introduction of new machines reduced the value of skilled labor with minimum wages.
4. Teaching Learning process
4.1 Suggested Teaching Aids
e Charts on socio-economic and political impacts of industrial capitalism
e Documentaries on socio-economic and political impacts of industrial
capitalism
e Pictures
e Videos and films
4.2 Suggested Teaching Methods
Brainstorming
Debate

Discussion

Explanation

Group discussion

Independent reading

Question and answer
4.3 Pre-Lesson Preparations
e Give pre-reading assignments to students.
e Prepare daily lesson plans.
4.5 Presentation of the lesson
A. Lesson introduction
To begin the class:
e Explain the concepts of industrial capitalism.
e Let the students discuss on critical questions and exercise questions related to
the rise and growth of Industrial capitalism.
e What consolidated the industrial capitalism?
B. Body of the lesson
Following the responses of your students, try to give an overview of the topic in few

statements to the class. Based on the descriptive and illustrative information given in the
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student textbook:
e Group students to list the achievements of industrial capitalism
e Discuss how industrial capitalism was consolidated
e List factors for the consolidation of and impacts on socio-economic and
political of industrial capitalism
C. Stabilization
Give a short summary of the following question:
e What consolidated the industrial capitalism?
e What are the political, social and economic impacts of industrial capitalism?
4.5 Evaluation and follow-up
A) Evaluation
To check the effectiveness of the teaching-learning experience, and to see if the expected
levels of competence and behavioral changes have been achieved:
e conduct a brainstorming session to assess the students’ level of understanding
e you can direct some activities that relate to your lesson, such as the political,
social and economic impacts industrial capitalism.
Ask the following question:
e What is the political, social and economic impacts industrial capitalism?
B) Follow up
Ask your students to do the following things:
e Check that they have listed about the social, economic and political impacts of
industrial capitalism.
e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
e Ask students to peer assess their work.
e Observes the group’s activities by reviewing and reflecting on individual
achievements.
e Providing feedback which leads students to recognize their next steps and how
to take them.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 9.1
1. Industrial capitalism affected the bourgeoisie and the working class. Although
the bourgeoisie gained money and power, the working class suffered through poor

working conditions. The bourgeoisie, also known as the middle class, gained money
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and power as the industrial capitalism got stronger. The Industrial Revolution had
many positive effects. Among those was an increase in wealth, the production of
goods, and the standard of living. People had access to healthier diets, better housing,

and cheaper goods. In addition, education increased during the Industrial Revolution.

9.2 French Revolution (2 Periods)

1. Competences
At the end of this lesson, learners will be able to:
e point out & explain the causes, course and the consequences of the French
Revolution.
e cxamine the causes, course and the consequences of the French revolution.
2. Contents:
e Causes
e Consequences
3. Unit Overview
The causes and consequences of the French Revolution highlighted in this section. The
immediate action that led to the French Revolution came from the poor of Paris who
found it difficult to overcome the high price of bread and other daily needs. Enlightenment

had its own impacts Revolution in France.

The enlighteners were more popular regarding law and crimes. They praised liberties of
people and appealed for public rights. In the course of the revolution new political forces

emerged in Paris and in various French cities.

The years of the First French Republic were very stormy and bloody. In the course of the
revolution new political forces emerged in Paris and in various French cities. The big and
middle bourgeoisie were represented by Girondins. The Revolutionary Jacobins made a
number of reforms. The power of the Directory came to an end with the rise of Napoleon
Bonaparte in 1795.

The French Revolution destroyed the old feudal order in France and led to the
development of capitalist system. It further led to the growth of industrial capitalism.

Napoleon Bonaparte was a supporter and a friend of the French revolution.
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4. Teaching Learning process
4.1 Suggested Teaching Aids

e Charts
e Documentaries of French Revolution
e Maps

Pictures

Sketches

Videos and films

4.2 Suggested Teaching Methods

Brainstorming

Discussion

Explanation

Group discussion

Independent reading

Question and answer
4.3 Pre-Lesson Preparations
Summarize the previous topic in few statements to the class.
e Give pre- reading assignments to students about the French revolution.
e Get ready the political maps of the Europe showing Paris, Moscow and
Waterloo.
e And also prepare daily lesson plans.
4.4 Presentation of the lesson
A) Lesson introduction
Summarize the previous topic in few statements to the class before you begin the new
lesson. Then:
e you may start the lesson by posing questions like; what were factors that led to
French Revolution?
e let the students discuss on critical questions and exercise questions related to
the French revolution.
B) Body of the lesson
After brainstorming, based on the descriptive and illustrative information given in the
student textbook:
e define the term revolution.
e start your discussion by explaining the impacts of Revolution on society.

e give a briefing on concept/meaning of Revolution.
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e discuss how French revolution started.
e group students to list the result of French Revolution to the contemporary
society.
C. Stabilization
To sum up the lesson:
o Ask students to list the causes of French Revolution.
e Remind students to explain the consequences of French Revolution.
4.5 Evaluation and Follow-up
A) Evaluation
To check the effectiveness of the teaching-learning experience and to see if the expected
levels of competence and behavioural changes have been achieved; let students do the
following tasks:
e Form a group and ask students to discuss on the contribution of the French
Revolution to the contemporary society.
e Discuss the consequences of French revolution.
e Makes effective use of reflection with groups and individuals.
B) Follow up
To help your students get more knowledge on the topic, you can have them work on topics
that are directly related to your lesson. For example, you can give them assignments on
following topics.
¢ the impacts of Revolutions on society.
¢ the contribution of the French Revolution to the contemporary society.
e Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback that leads students to recognize their next steps and how to
take them.
e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 9.2
1. The French Revolution had a great and far-reaching impact that probably transformed
the world more than any other revolution. It led to the eventual rise of Napoleon
Bonaparte as the Emperor of France. It also led to the eventual development of the

Welfare State. It also signified the end of ancient beliefs and political systems. Its
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effects include lessening the importance of religion; rise of Modern Nationalism and
popularized the idea of nationalism; spread of Liberalism and igniting the Age of

Revolutions.

9.3 Napoleonic Era (1 Period)

1. Competences
At the end of this lesson, learners will be able to:

e cxplain that major reforms introduced by Napoleonic Bonaparte.

e state the contribution of the Napoleonic era to the contemporary society.
2. Contents:

e Napoleonic era
3. Lesson Overview
Napoleon started to become famous as a defender of the revolution from the reactionary
forces of the European monarchical states. Napoleon Bonaparte commanded the French
army that fought in Italy and got victory over Austria in 1796. From 1798 to 1801 he was
in Egypt and managed a short-lived conquest of that country. He made himself imperial

dictator and introduced the Napoleonic Code of Laws in 1804.

Under Napoleon employment and promotion in government offices depended upon
ability. Steps were taken to expand education. State secondary schools and universities
were opened. Napoleon conquered the nations of Europe, built a European Empire, and
ruled it until 1814.

British resistance against the Napoleonic Empire was particularly strong. Eventually
Napoleon was defeated at the battle of Waterloo in Belgium in 1815 in the hands of the
British and the Prussian forces.
4. Teaching Learning process
4.1 Suggested Teaching Aids
e Documentaries on socio-economic and political issues of states

e Maps Napoleonic Europe

Pictures of leaders during Napoleonic era
e Videos
e Films

4.2 Suggested Teaching Methods
¢ Brainstorming

e Discussion
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Explanation

Group discussion

Independent reading

Internet exploring

Question and answer
e Role play

4.3 Pre-Lesson Preparations
Thorough preparation of the lesson is important. To this end, referring to other reference
materials to substantially raise your knowledge about the area is advisable.

4.4 Presentation of the lesson

A. Lesson introduction

You should assess the students’ background so as to identify their areas of weaknesses
and strengths and thereby arrange your instruction, before presenting the lesson to the
students. This would help you to identify the existing gaps in the students’ learning. You
can start your lesson by raising such questions as:

e Who was Napoleon Bonaparte?

e What were his reforms in French?

B. Body of the lesson

Listen to the students’ responses to the above questions and try to identify where your
students are in need of your instruction. Then, make your own presentation to the class,
based on the students’ responses to the above questions.

C. Stabilization

To summarize the lesson:

e Ask students to list the reforms introduced in the course of Napoleonic era

e Let students write a report and discuss in pairs on the Napoleonic Era to their
classmates by referring internet materials.

4.5 Evaluation and Follow-up
A) Evaluation
Use oral questions at the end of all lessons in order to reinforce what has been taught, and
at the same time to check students’ follow up of the lessons.

e Give home works from the exercises given at the end of the unit in the
textbook, as youdeem fit. You can supplement the exercises with those of your own
making.

e Let students write a report and discuss in pairs on the Napoleonic Era to their

classmates by referring internet materials.
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B) Follow up
Support your students get more knowledge on the topic, you can have them work on
topics that are directly related to your lesson. For example, you can give them assignments
on following topics.

e the reforms introduced during Napoleonic era

e the contribution of Napoleonic era to the contemporary society

e Write responses on the blackboard for questions on the end of the lesson and
let students compare it with their response. Provide feedback that leads students
to recognize their next steps and how to take them. Ask students to suggest
improvements that could be made to another student’s work

C) Activities in the Textbook: Below you can find possible answers for

activities in the lesson

Activity 9.3

1. Both used the principle that the same law used to govern all people. Teacher, for
further detail please support students to investigate the relation between Napoleonic
Code and Roman law.

2. The development of the Napoleonic Code was a fundamental change in the nature of
the civil law system, making laws clearer and more accessible. It also superseded the
former conflict between the royal legislative power and the views of the judges, thus
having no case law in France.

Activity 9.4

1. Itdestroyed the French monarchy and established a republic, but it also divided France
and threw much of Europe into turmoil. From the chaos of the Revolution, a general,
Napoleon Bonaparte (1769—-1821) emerged to lead the nation, first as a republican
magistrate and finally as an emperor. People were left in poverty and misery with high
tax rates, high cost of living, and high unemployment rates. The lack of jobs left many
men deciding to join the military, also causing a rise in mortality rates. After the war,

many were left hopeless and impoverished.

9.4 American war of Independence (1 Period)

1. Competences
At the end of this lesson, learners will be able to:
e point out & explain the causes, course and the consequences of the American
Revolutions.

e cxamine the causes, course and the consequences of the American Revolution.
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e recognise the consequences of the American war of Independence on later
democratic and nationalist movements all over the world.

2. Contents:

e Causes and effects of American war of Independence
3. Lesson Overview
At the end of the eighteenth-century AD two thirds of Northern America was under the
British rule. France also ruled some areas in the continent. From 1689 to 1763, however
there were several revisions of the boundaries between the various British and French

possessions. Both even fought wars between 1744 and 1748.

The American Revolution was principally caused by colonial opposition to British
attempts to impose greater control over the colonies. The British victory at Quebec in
September 1759 weakened the French military power and led to the end of the war.

In 1776, representatives from the thirteen colonies met in Philadelphia to declare their
independent. The famous and influential Declaration of Independence which was drafted
by Thomas Jefferson (1743-1826) justified the act of rebellion.

The War of Independence brought about the liberation of American people from the
British rule. After French assistance helped the Continental Army, the British surrender
at Yorktown, Virginia, in 1781, the Americans had effectively won their independence;
though fighting would not formally end until 1783.
4. Teaching Learning process
4.1 Suggested Teaching Aids

e Documentaries

e Films

e Maps
Pictures

e Videos

4.2 Suggested Teaching Methods

Brainstorming

Discussion

Explanation

Group discussion

Independent reading

Internet exploring

Question and answer

Story telling
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4.3 Pre-Lesson Preparations
You might use your own method of presenting the lesson in a way you see fit for that
particular topic. However, the simplest way of introducing a topic is by raising relevant
questions. Questions by themselves are motivating factors which make students curious
and draw their attention to the lesson.
4.4 Presentation of the lesson
A. Lesson introduction
Start the class by brainstorming:
e What do you know about the American war of independence?
B. Body of the lesson
Following the responses of your students, try to give an overview of the topic in few
statements to the class. Based on the descriptive and illustrative information given in the
student textbook:
e Discuss how the American war of independence started.
e Group students to list the result of American war of independence.
C. Stabilization
4.5 Evaluation and Follow-up
A) Evaluation
Use oral questions at the end of all lessons in order to reinforce what has been taught, and
at the same time to check students’ follow up of the lessons.
e Ask students to tell the cause/factors that led to American war of Independence.
e Form groups and ask students to discuss on the contribution of the American
war of Independence to the contemporary society.
Give home works from the exercises given at the end of the unit in the textbook, as you
deem fit. You can supplement the exercises with those of your own making.
B) Follow up
Provide help to your students get more knowledge on the topic; you can have them work on
topics that are directly related to your lesson. For example, you can give them assignments
on following topics.
e the reforms introduced during Napoleonic era
¢ the contribution of Napoleonic era to the contemporary society.
Write responses on the blackboard for questions on the end of the lesson and let students
compare it with their response. Provide feedback that leads students to recognize their
next steps and how to take them. Ask students to suggest improvements that could be

made to another student’s work
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C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson

Activity 9.5.

1. Like the Roman government, the United States has a tripartite system. The U.S.
system of checks and balances makes sure that one branch of the government doesn’t
have too much power. This system is like the veto, which limited the power of Roman
consuls.

2. They set the rule of law. The rule of law idea has been around since ancient Roman
Republic times. Everyone is expected to live and make decisions within the principles
of the rule of law — regardless of their position in their society. This means that no
person, government official or government is above the law.

Activity 9.6.

1. American Revolution, also called United States War of Independence or American
Revolutionary War, (1775-83), insurrection by which 13 of Great Britain’s North
American colonies won political independence and went on to form the United States
of America. The Revolution’s most important long-term economic consequence
was the end of mercantilism. The British Empire had imposed various restrictions on
the colonial economies including limiting trade, settlement, and manufacturing. The

Revolution opened new markets and new trade relationships.

9.5 The Congress of Vienna (1 PERIOD)

1. Competences
At the end of this lesson, learners will be able to:

e point out the aims and consequences of the Congress of Vienna (1815).
2. Contents:

e the Congress of Vienna
3. Lesson Overview
Congress of Vienna, assembly in 1814-15 that reorganized Europe after the
Napoleonic Wars. It began in September 1814, five months after Napoleon I’s first
abdication and completed its “Final Act” in June 1815, shortly before the Waterloo campaign
and the final defeat of Napoleon. The objective of the Congress of Vienna was to provide a
long-term peace plan for Europe by settling critical issues arising from the French
Revolutionary Warsandthe Napoleonic Wars. EmperorofAustria, Metternich, whohostedthe

congress had three goals at the congress: first, he wanted to prevent future French
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aggression by surrounding France with strong countries; second, he wanted to restore a
balance of power, so thatno country would be athreat to others; and third, he wanted to restore
Europe’s royal families to the thrones they held before the Napoleonic Wars.
4. Teaching Learning process

4.1 Suggested Teaching Aids

e Documentaries

Sketches
Videos and films
e Maps

Pictures
e Charts
4.2 Suggested Teaching Methods

Brainstorming

Discussion

Explanation

Group discussion

Independent reading

Question and answer
4.3 Pre-Lesson Preparations
Give pre- reading assignments to students about the French revolution.
o Getready the political map of the Europe during the Congress of Vienna (1815).
e And also prepare daily lesson plans.
4.4 Presentation of the lesson
A. Lesson introduction
Summarize the previous topic in few statements to the class before you begin the new
lesson. Then:
e you may start the lesson by posing questions like; what was the aim of Congress
of Vienna?
B. Body of the lesson
After brainstorming, based on the descriptive and illustrative information given in the
student textbook:
Start your discussion by describing and explaining the impacts of Vienna congress
e Discuss how the congress started.
e explain why the Vienna congress was held and the result of the congress to the

contemporary society.
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C. Stabilization
To sum up the lesson:
e Ask students to explain: why the Vienna congress was held?
4.5 Evaluation and follow-up
A) Evaluation
To see if the expected levels of competence and behavioural changes have been achieved;
let students do the following tasks:
e Form a group and ask students to discuss explain why the Vienna congress was
held and the result of the congress to the contemporary society.
e Make effective use of reflection with groups and individuals.
B) Follow up
You can have them work on topics that are directly related to your lesson. For example,
you can give them assignments on following topics.
e Ask students to suggest improvements that could be made to another student’s
work.
e Providing feedback that leads students to recognise their next steps and how to
take them.
e Write responses on the blackboard for questions on the end of the lesson and let
students compare it with their response.
C) Activities in the Textbook: Below you can find possible answers for
activities in the lesson
Activity 9.7
1. The Congress of Vienna (1814-1815) dissolved the Napoleonic world and
attempted to restore the monarchies Napoleon had overthrown, ushering in an era of
conservatism. They brought the bourbon dynasty back and they created decorated
small states on the boundary to control the further expansion of France and they
left states of German Confederation on touched. It was so significant because the
Congress of Vienna was the first of a series of international meetings that came to be
known as the Concert of Europe, an attempt to forge a peaceful balance of power in
Europe. It served as a model for later organizations such as the League of Nations in
1919 and the United Nations in 1945.
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Possible Answer for Unit Nine Review Questions

Part I: Multiple Choice Items
1. C 2.D 3.C 4.C 5.C

Part II: Short Answer

1. The French Revolution led to the eventual rise of Napoleon Bonaparte as the Emperor
of France. Feudalism of France was thrown away by the people. It also signified the
end of ancient beliefs and political systems. Monarchy was abolished and Republic
was established in France. It popularized the idea of nationalism. Privileges of church,
nobles were abolished. It also led to the eventual development of the Welfare State.

2. Napoleon encouraged loyal exiles to return and he allowed peasants to keep lands
they got from nobles or the church. He also established the Napoleonic code, which
granted equality, religious toleration, and abolished feudalism. He revolutionized
military organization and training; sponsored the Napoleonic Code, the prototype of
later civil-law codes; reorganized education; and established the long-lived Concordat

with the papacy.
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Glossary

Abbaa : father, master of a ceremony/ religion.

Abbaa Gadaa: Prime Councilor, Master of Gadaa period, Gadaa leader.

Abbaa Muudaa : ather of anointing.

Abba Duula: commander in chief.

Balabbat : hereditary owner of rist land; or is an appointee at district level by the state to

serve as subordinate land administrator or local land lord.
Balambaras : ‘head of the amba’ a low-level administrative title.
Butta Cermony: the cermony occured every eight years by the Oromo,when power
transfered from one Gadaa grade to the next.

Chaffe : the Oromo Gadaa assembly.

Dajizmdch : a higher warrior title of the Amhara.

Etege : equivalent to Queen.

Fitiwrdri: a warrior title literally means “leader of the vanguard army.”.

Gibbar: tribute paying peasants either in kind or many.

Gadaaa: an Oromo indigenous, traditional socio-political system through which the
Oromo society exercise self-governance.

Geber: agrarian tribute, invariably paid in kind, tax.

Gult: is a right given to an official to share in the produce of the peasantry.

Guddifacha: a form of parent adopting a child Oromo family.

Grazmach: a warrior title of the Amhara, literally means “left leader”.

Jabarti: the Ethiopian Muslim merchants of the 19" the and early 20 centuries.

Janissaries: a member of the Turkish infantry forming the Sultan’s guard between the

14™ and 19™ centuries.

Kawo : Tittle for King of Wolayta, Gamo and other Omotic people.

Luwa: is an age grade system of Sidama where each grade rotates every 8 years.

Mannor : Villages during the medieval European.

Moggasa :was a system of adopting non-Oromo community into Oromo clan.

Odaa : a sycamore tree chosen for the performance of religious rituals as well as political

actions.

Nagadras : head of merchant, later chief government official in charge of the collection
of customs.

Negus : King.

Qaalluu: Oromo religious leader. He leads ritual performances and prayers, anoint the

participants as a religious piety. His gosa and he are believed to be the ‘eldest’. He
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is seen as a custodian of the wageffanna and the guardian of the harmonious
functioning of the Gadaa system.
Qannazmach: an Amharic warrior title literally means “right leader”, or commander of
the right.
Ras : ‘head’, the highest traditional title next to negus.
Rist : alineage system of land ownership, giving usufruct right to the claimant; in the 20™
century, and rist assumes the meaning of absolute private property.
Tato: tittle for King of Kafa and Yem People.
Sera : a set of cultural norms regulating the social structure of the society among Cushitic
peoples (Law).
Woma : Tittle for King among Kambata, Sidama, Tambaro, Halaba and others.
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